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INTRODUCTION

" A working knowledge of English must be ever
more widely disseminated throughout the world,"

DNbert H, Marckwardtl

IHa!@Jd B. Allen, Teaching Enalish as a Second Lasguage, (New
Yorks 1965), p. 3.




A fresh look at new trends and philosophies of education is very
important and imperative. "The acceleration of change in our time is itself
an elemental force.... (which) has personzl and psychological, as well as
sociological, consequences. "2 Science and technology are responsible for
the rapid changes which affect individuals and society at large, Schools and
education lag behind because they are".... influenced by custom, habit, |
tradition.... Research becomes a threat to complacency, untested assump-
tions and unexamined 'practices . n3

Charles E. Silberman's” book verifies the fact that many students
today".... learn that life is enevitably routine, depersonalized, venally
graded... .5 The stark tragedy that within too many schools there is "evéry-
thing but successful teachers" (pbecause schools are producing) "everything
but successful learners,.. n6 This applies to most subjects of the curriculum,

inciuding English".... students learn little from their English classes because

previous experiences and language disabilities conspire to cause them to

‘zAlvin Toffler. _r_um:f_ Shock., (New York: 1971), P. 2,

3Harold G. Shane and June Grant Mulry. [mproving Lang::age Arts

Instruction Through Research, (Washh;gtan, D.C.: 1963), p.3.

4Crisis in the Classroom, The Remaking of American Fducation.
(New York: 1971).

Swilliam F. O'Neill. Educatfonal Heresles, (Glenview, Illinois:
1969). p. 192.

6paniel N. Fader, Ph. D. and Elton B. McNeil, Ph. D. Hooked on
Books: Program and Proof, (New York: 1968), p. 6.




reject any learning experience called English. n? This; is true whether
English is taught as the vernacular or as a seéond language. The writer
and sriany other English teachers must confess. that "instead of freeing and
augmenting the student's store of language, Englishiclasses.... (serve as)
an inhibiting function. f'8
The importance of English and its role in Puerto Rico cannot he
questioned when facts such as follow are realized:
1. The global role of English in international affairs 1s verified
by the facf. that: "Telstar, o.'r first communications satellite

n9 For international communi-

makes pissible global television.
cations only a few languages are used extensively. The United
Nations recognize.... English"m (one of the six).

2. Scientific/technical communication is currently a major problem.
UNESCO figures indicate that 71% of all scientific writing is’
French, German, and English with English accounting for 62% of

this output.” 11

14, p. 27.

BIbid, p. 7.

9Mary Elizabeth Fowler. Teaching language, Composition, and
Literatute., (New York: 1965) , p. 2.

lorrénk A. Rice. Study of the Role of Second Langquages in isia,
Afrjca, and Latin America. (Washington, D.C.: 1962), p. 106.

1014, p. 107.




3. English is considered the universal language.” English
language is used by 400 million people.... of the world.
Chinese the only language used by more people..., Today,
about 1 o'u.t of every 8 uses it.... English has a large and

more varied vocabulary than any other language. " 12

4, Progress in Puerto Rico since 194C has been rapid in all
aspects -~ economical, cultural, political, educational, etc.
Statistical records confirm this progress: Puerto Rico's per
capita income {n 1963 was $469 and in 1969 was $1,234. The
population growth over a twénty year period was'18.3% from
1940 to 1950 and 6.3% from 1950 to 1960. In 1950 the total
enrollment for elementary and s»econdary, plus the univer-
sities and .vocational schools was 475,000 and in 1960
increased to 718,000, Illiteracy in 1940 was 32.5% for
persons 10 years or older. In 1960' it was 12.4%. The
economic and cultural phenomenon is seen ia the growth

of a middle class in the mid twentieth centl.u'y.l‘3
Puerto Rico is a commonwealth (Estado Libre Asociado) of the United

States. The island's postal and monctary system, as well as the domestic

system of welghts and measures are the same as that of United States.

12Wgrld Book Encyclopedja. (Chicago: 1969), Vol. 6, English.

13;.‘3ncycloped£n Americana. New York: 1968), Vol. 20, Puerto Rico.




= 5. Since World War II there has been a great spurt of Puerto Rican
migrafion to the United States which varied from 28,000 to 45,000
in 1945. In 1969 however those returning to the island exceeded
those who left the islané iyy 7,047. 14 Today there continues to
be a constant shuffling back and forth from Puerto Rico t¢ United
States.. This greatly affects the island's cultural and social
patterns and has tremendous implicatibns for the teaching of
English in the Puerto Rican schools,

“Latin America is in rapid development of educational systems where
people can by trained to new occupations.... the solution of the language
problem becomes one of the first obstacles tom"b:e overcome. " 15

These statistics justify the teaching of English in Puerto Rico. At 611
levels, butapecially at the high school level, it i:‘s very important to have
an attractive meaningful and effective English program.

Puerto Rico's language problom began in 1900 when English Was}
introduced into the public school by Clark.16 Since that déte the assump-
tions as to the importance of teaching English have never been discussed

more than at preseat,

14The World Almanac and Book of Facts. (New York: 1471} Puerto

Rico.

lsFrank A, Rice, op. cit., p. 105,

161>dcia S. Candelas. English as a Second Language in Puébto Rico.
(Untversity of Puesto Rico: 1954), p. l.




Aida Candelacs states the assumptions as follows: |

1. AEnglish is an aé_set of inéstimable value to the people of Puerto
Rico. : | | "

2. It can be taught effectively as a‘ Second{‘language without
displacing nor corrupting the mother tongua (Spanish} and also
without retarding the_ mental development. |

3. It wﬁl not seriously damage the mother tongue but there must l;ze

" a balanced instruction of both English and Spanlsh.17 '

Two factors in particular that heipecl the writer éhoose a topic reiated
to transformationel - génerative »gr'ammar are:
| 1. The write‘r‘s ten years of experience teaching English a5 a second
| language in Puerto Rican Jurior and éenior High Schools, and

2. 'the promises that the new theory of genez;ative grammar has to
coniribute to language learning.,

From 1968-1971 the writer was privileged to teach at CRCEM, ah experi=
mental high school sponsored by thé Puerto Rican Department of Education
for the purpose of innovatingAmethods- of feaching. Re-evaluating the methods
and adtivltles ‘used in English classes at CROEM and those used in the
regular hig.h schools of Puerto Rico, the writer dlscovered that slgniﬂc\ant
learning only takes place when the student is actively involved in a positive

manner in ail phases of the learning process. This means that the teacher
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functiens only as a guide and a resource person. The writer also became
dubjui:s about the audiolingual approach for second language teaching -
especially the patiern - practice exercises which students generally'dislike.
In cliapter 1 a brief description of tﬁe English Language Program in
Puerto Rico for the past twenty years will be given; for much of the informa-
tion presented the writer is greatly indebted to one of her professors, Joseph

19 whose respective

Kavetsky, 18 and also a classmate, Idalia Rod'rfggez,
writings were a ¢reat help. '

Chapter 11 will include what educators and linguistics say today about
the audiolingual approach, a brief history of linguistics which will supply
the reader with a.background understanding for structural grammar and the
thepry of transformational - generative grammar. A look_ at psycholingulstics
and sociolinguistics and their recent contributions to language learning will
take up the later part of the chapter and will comprise almost half of the
chapter's content which is relevant to what will be discussed iﬁ the
following chapter. )

Bilingualism and second_language learning will be conslidered in the

opening of Chapter 111, Emphasis and attention will specially be given to -

18]oseph Kavetsky. "La Ensefianza del Inglés en Puerto Rico: 1na
interpretacidn y criftica de la ensefianza y aprendizaje del inglés en Puerto
Rico desde el afio iv49." Universidad de Puerto Rico: 1963).

1914alta Rodrfguez Silva. "The English Language Program in Puerto
Rico," Unpublished thesis. (University of Puerto Rico: 1972).



English at the secondary level. The ideas presented are derived from readings
‘ .

about transformational - generative grammar and foom other contemporary
sources,

The term grammar needs to be clarified as meaning "a theory of language
which attempts to account for what speakers of fhat language do with it. ™

The extensive reading, as indicated by the bhibliography, in preparaton
for writing this monograph by far did not exhaust all that is related to tha
theory of transformational - generative grammar. Hecwever, it does include
what was considered most relevant for the toplc under discussion., Likewise
the conclusions and recommendations whould neither be considered exhaustive

]
nor final, 20

—

205 ,seph Aurback, Philip H., Cock, Robert B, Xaplan, and Virginta J.
Tufte. Transformational Grammar; A guide for Teachers, (Rockville,
Mariland: 1968}, p. 6.




Chapter 1

A Brief Description and Evaluation of the English
Language I"tasrmim of Pysveo Rico Since 1§50,

"The ability to see famlilior facts in @ new light
is equivalent to acquiring a new sense." 1

IH. A. Gleason, Jr. Linguistics and English Grammar, (New York:
1955)) P, V. - ’




Before developing the mailn past of thls monograph, centainzd in
chapiers 11 and 111 a brief look at »n? an avaluation of the situation of
English teaching in Puerto Rico's public schools since 1950 will help the
reader to understand and appreciate the writer's concern as exprescod {n the
i.troclustion,

The flve aspects to be considered will readily reveal the existing
dilemnia of language learning in Puerto Reo. Luch of these, as listed
below, will briefly b2 discussed:

&, The objectives or goals
B, The material” and method
", The teacher~, nupils, and supervisors
D. Attempts to {mprove the teaching of Englich
E. An evaluation of the English program
A. The objectives or goals
Since the wriler s more concerned with High School English, the
objectives for grades one to six will not be included. However, they are
the same as the {irzt two of the objectives listed below except for the norms
which state “for the elementary level" instead of "for the secondary level.”
The outlined summary f¢r the English curriculum, prepared by the
Department of Education states the general objectives for grades 7 to 12 as:
By the end of ti» twelfth grade, the student have further
developed:
1. the ability to understand, speak, read and write

English in accordance with the nocrms for the




[{~]

recondary lovst,

[ E%)
.

azbits of uring Tnqglich as 2 vehicle of communication

2. the ability to oo Inglish reading as a tool for secur-

ing icnformation, 3nd as a, meanc of recreat{on.z

e Ravetsay points out four "objoctives generales y hdsicos. ...

entender el ingls., .iablarle, lzerlo, ¢ wt:r?\birlo.“a

B. Ihe materlyls and ethods

The texntooc.is used In both <he ¢lerentary and secondary schools are

The Fries American English Series whish are bared on the Hnauistic theory of
structualism, cmploying the audiolinr:a! wnproach.,

The Department of Lducation “osigniates the amount of time to be
dedicated to Lngiish inceruction.

Euglish instrucilon in thr s~condary cchools 15.... 2/5 of the
overall time for language activitios, 2/5 for reading f texts assigned
to exch graude, and 1/5 for enrichment activitfes. ...

The curriculum {s being broadened further at the twelfth grade
level by the introduction of slective éourses in Conversational
English, American Literature, Composition, Modiffed Basic English,

and Shakespeare to help prepare our students for high achlevement

2
1070-71 {Puerto Rico, p. 1.

e Englsh C culum Second Sch

3
Joseph Kavetsky “La Ensefianza del Inglés en Pyerto Rico: Una
Interpretacién y Cfltica de la Ensedanza y Aprendizaje del inglés er Puerto
Rico desde el A%o 1349," Universidad da Puerto Rico: 1963), p. 1.



10

at the university lovel,
Drama clazses 23 an ewperimental project in the
uge of Inglish. ... began in the second semester of

4

»« The teachers, pupils and supervizors

Dr. Kavetsky comments about the Puerto Rican teachers of English,

the p.upiis ; and supervisors, In essence he says thats Sin comparison to
the forelgn langunage teachers of United States the Englishrteachers "of Puerto
Rico are better wepared }}ecaugevthey have studied English for twelve vears
before entering the university where they also have studied English for four
years, However, Dr. Kave’r..sky obsorves, that the teachers and students are
inhibited about spéaking English. He fesls this situation exists because
much emphasis has b en given tc pronunclation which creates a fear to speak
English, He also points out that the m.ajér-ity of high school graduétes ente'r-u
ing thé- Univémity of PuertobRico have not sufficiently mastered pronuricﬂaﬁ'm,
vocabulary nor‘ grammatical structures of -English _which is neces sarﬁr for t_heir
more advangez study,s About the Eng!.ish supervisors he remarks that within
the last ten yenrs the-number of local supervisors has been 1ncré.ased and

. the tendency is to give the 'fgu regponsibility of the Engl;eé.h._ program to these

tan.

4out11ne Snimmary of .the Ehgiish Curriculum.,..., Op. cit., pp"‘. 15; 18, 21.
kssloseph' Kavetsky, op. “cit. , bp. 15, 16,

. S1nia, p. 18-
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th]

upervisors ., Toao *'v:'n‘ supervisors tond to display the te authorily by insist-
ing c2 using oaly the preseribad mothods and do net permit any deviation
nor teacher e:cpcrirﬁeniation 7

From my personal exparience of ten yvears of e saching English inn Puerio
"”"'Iq“ Tunlor and Sendoe Migh Schools, the writer has observed thai most
supervizors are more concemnad o coo the teacher's lesson plan "vm 0
observe how well she has carried if t.,m:ii am o cvaluate the obzeried activi-
tles and to oonclude whether or not any real learning has tlui..m rlace.,

From a report on a'research r:1 o~ related to zome aspects of the
students: motivations in the Puc‘n‘o Rican High Schools --_Dr, Aida 5. Candelas,
avprc.)fs:ssor at the University of Puerto Rico, and soma r;{ her stude@s in 1963
discovered the {oliowing which is relevant to the subject under Cﬁn::*l.neration
{the teachers and pupils):

The majora%,:f of the students {1012 frwn thf-;f five
high schools that participated in the research project)
'have a positive attitude toward English {the feachers
affirm this).... L re seem to be : ceféain factors that
prevent teachers from making the most of the posiiive
attitude. . ., their main interest in learning English is
niostly of a uiili—‘sarian purpose. ... they like the speak-
ing aspect beét, Yet.... they state that they are afraid

to speak Engu-;h (This coincides with what Dr. Kavetsky

abmrvcd)

Q 7 Joseph Kavet#ky’ op. cit., p. 21.
ERiC ky, ¢ P 2

Aruitoxt provided by Eic:
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. ... the majority of the Englisn teachers (45 high school
teacheré from the same fiveschools referred to above)

are not quite satisfied with the present Eniglish program.
...« Perhaps the most significant problem to be pointdd
out. ... is the teachers' preparation.... in terms of a
degree (it is) satisfactory but the findings reyeal that
their education in their field or specialization is not

satisf'eu::tm'y.8

D. Attempts to improve the teaching of English
The Department of Education is putrting forth an eficrt to wy to

improve the teaching of English. It has sponsored and contlnues to 'sponsor

. various programs of which three deserve mention,

l. The Heacher Corps_Program - now il its fifth cycle 197072, .,
in areas of socio=-economic deprivation, ... aims to improve
these children's mastery of their own vernacular, and at the

same time helps them to acquire skills in English. 9

2. Bilingual Auxiliary Program - The Depariment éf English and the
Univeérsity of Puerto Rico recruit and train native or near native
speékers of English to teach that language in the primary grades

{lst, 2nd and 3rd grades).... The bilingual teachers now

8Atda 5. Candelas, "Study in Some Aspects of Student's Motivation in
Senior HighsSchool English! ;: (University of Puerto Rico, 1963}, pp. 19-21,24.

- ~ 9idalia Rodrfguez Silva, " The English Language Program in Puerto Rico”, -
El{lC Unpublished thesis, (University of Puerto Rico: 1972) pp. 16, 17.
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nume; %00, and {t is expected to reach 2,000.io

3. The Bilingual Educaticnal Program - This has been
anothar attempt at relating English with the curriculum,
This program is also an attempt at coping with the
many teventh, cight, and ninth graders returning from
the States with schooling in Taglish, 11
The Depariment of Education has different cutriculum centers on the
is'and. In 1969 the Center for Eglish was opened in San Juan.
Each curricuinm center was to provide professional
advice and providec materials, .....0 be equipped o
loan films, records and tapes.... O1e of the most
important functions s, "Probar, experimentar y evaluar
clertos materfales en el salén de clases, y hacer

recomendaciones respecto a su valor educatlva.l"“

E. An Evalyation of the Enqglish Program

Idalia Rodrfguez in her monograph presents a number of critical views
which may be censidered as an evaluation of Puerto Rico's English language
program. Below Is a summary of thezc criticiems:

l. Thecdore Brameld in his book, The Remaking of a

101411 o rfguez Silva, op. cit., p. 49,

ll!h?:i, pp. S1, 52,

12ph4d, p. 48.
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_C__ll_!.;t_li@, mentidns these factors are retarding the
{earning of English as a second language: one period
a day for twelve vears, lack of continuous practice
in English outside of school, co.nsldering the students
capacity as recptive, ina&zquately trained teachers,
Ilimited resource matecrials, huge ciasses and double
sessions, i poorly enforced attendance rules....
on the average students dislike the English perfod
more than they like ft. ...

Other grassroot recommendations {n his book
fnclude modiiication of choral practice to reduce
fatigue and freedom; provide opportunity to integrate
English with learning of otker subjects. The present
almest isolation of English instruziinn from the rest
of the cutriculum would be recogiized {-¢ shat it s
= a perpetuation - ....cf chiefly behavicristic
principles and practice of learning. 13

2. Dr. Ralph B. Long agrees with Brameld about tne
friportance of practicing English outside of school
and providing many situations in which the students

have contact with English. As the result of a survey

13Ide:ua Rodrfguez Silva, op. cit,, p. 6.
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Dr. Long carsiad out for The Council of Higher
Fducation of Pusrts Rico in 1951 e alzd oshuoorvedy
Otra de 137 fallas ¢n .que en realidad ¢l programa
consiste de pridctica extrama de patrones eu relativo
aislamiento &~ lectura y Ge las cosaes que log 51umnos
quisieron hacer por voluntad propia.
Uno d.. 1o cbstdculos con que se confronta la
ensefanza el {inglés o5 la forma deficiente ¢n que
se estd enase*ando 2l wspofiol en Puerto Ricu, 14
3. Robert €, Frering {n the same report for the Council
of Higher Educaticon comments: ....que hays limi-
tada discusisn fic problemas, intereces, opinlones,
v la falta de c-{uerzo por ayudar a los nilos o
utilizar el ina¥4s de manera funcions! g s;lgnificativa.ls
Afda Candelacs calls attention o a different aspect of the Duglish program:
.+ .the emohasis {s put on the mastery of the four aspccts of
language: hearing, speaking, reading, writing.... the need for a fourfold
mastery of the {ncrease {n {nteechangc of peroons.... because of closer

’

social, economic and political relations.... a professiona! and vocational

141dalia Rodefguez Silva, op. clit., p. 7.

5mid, p. 8.
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reod, L,

Lhere are many factors on.n 00 o e Toaralae of Tgglish iy Deoets Rlco.
Dir, Kavetsky points otd fuctors hoot oo the teacher, or the methel, or the

i Lo Wlared ., Como of thoze ace thy Interest

‘J
.
-
-

materials awl tomte whloh

the ctiliade of tha Svnily, the fao! that Tnglish ts loight Ina

Slitele ooportundty glven o the tzacher

Spanish-spouhing envizonureni, awl oo
o exzperimeal in Tex teaching to oy o0 0 lnge oot have been loarasd U the

t
i7
University.
Lloyd 5, Tireman In his acrtiole ahout "Tactors Influsncing Lesmning a

Second Languuga", refers to Pusrio Tics ns an oxample of a people zxnosed

to a second language.

anothayr examnle,

e o s PUERTC Rico presetits :g-/".raile the Departmant

of Edncation of the Islansd har sn cexcellent Tnglish vroyram geet

difficnity {s persuading the romlation outside the whan arcas that

they would beneflt from the conuizition of a knowledge of Englls;h.ls

Before Chaing this chapter the writer considers four references of lapor=

tance becaune of thelr relationship to certain aspects as mentioned.

1

5

1. “aav Bramreld pointerd ous as a criticism of Pusrio Rico's

16A1da Candelas, "English as a Second Language in Pue‘rto Rico, "
Unpublished thesis, {University of Puerto Rico: 1954), p. 3,

17]ose'ph faveteky, op. cit., pp. 16-22.
18Encrlish Tournal, IXXXI, (1961}, pn. 310-3813,

1919alia Rodefyuez Silva, op, cit., p. 6.

ERIC

Aruitoxt provided by Eric
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language program coincides with John Bordie's and
Arthur Cullen's opinions. Bordie says learning English
suseessfully as a second language must be "no after
thought"; it must be part of the "total educational
pro%ss. n20 ”
Cullen in Califor;ga helped develop a four-year
liberal arts college in which all subjects are taught
in Spanish, He recommends that after two or three
yeérs g foreign language study the student should
study other subjects in that language rather than
study advanced grammar, comﬁositlon or uterature.21
Dr. Long's statement 22 3hout one of the obstacles
the Puerto Rican student has is supported by
Wefnreich who discusses the importance of profi-
ciency in the learner's native language. An inherent
non=structural factor for learning a second language

is a relative proficiency in his own native language.23

20Iohn G. Bordie, "When Should Instruction in a Second Language or
Dialect Begin?", Elementary English XLVIII, (May, 1971), pp. 435-440.

21

Arthur Cullen, "A New Option for Foreign Language School, NEA_

Iourpal, LVII, (April, 1968), pp. 12, 13.

22

Aida Rodrfguez Silva, op. cit., p. 7.

23501 Soporta (Edited by) Psycholinquistics, A Book of Readinas,
(New York: 1966), p. 378.
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4, The most important function of the curriculum center
was pointed out to be experimenting, evaluvating ard

24 To the writer's knowledge little of

recommending.,

this has been done. In spite of the well-meaning

attempts to improve tﬁe island's Enélish progfam.
«+..What is néeded now is a series of small-
scale carefully controlled educational experi~
ments in which some of the best minds in
linguistics, foreign language teaching, psychol-
ogy., education, experimental design, and
me_asurerhent woﬁld be brought to bear on the
prololem._25

The pertinencé of Carroll's opinion is provén by what many educators
say concerning thé present situation of language learning both in the native

and the second language. An examination of such criticism is in order and

will be included in the following chapter.

247140 Rodrfiduez= Silva, loc. cit, p. 48.

25]ohn B. Carroll, The Study of Language, (Cambridge: 1955), p. 187.



Chapter 1II

Lingujstics and the Theory of Transformational - Generative Grammar

"Interest in linguistics among English teachers has risen
phenomenally in the last few years.... It is no longer responsible
behavior merely to iggore [t, yet no clear picture emerges from most
of the debate. Too frequently linguistics is presented as slightly

1
esoteric.

P

IH. A. Gleason, Jr. Linguistics and English Grammar, (Nbw York: 19631;
o p.v. )
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Today's educators in Puerto Rico and elsewhere are questioning the
effectiveness of the audiolingual approach to language learning both in the
vernacular and second languages. Many linguists, as well, ase dublious
and are re-evaluating this approach. Has it accomplished what the struc~
tural linguists hoped it would? How do they and educators answer this
question? Varbsus opinions wiii be mentioned here because of their signif-

icané and their relevance to the Puerto Rican situation.

A. Educators and linguists re-evaluate the effectiveness of the
au@iolingual approach.

Dr. Robert C. Lugtor:, editor of English as a Second
Languaqe, Current Issues, said in 1970:
A common European (specially Britlph) complaint
about American approaches to the teaching of English .
as a second language (ESL) is as follows: ‘no matter
ulhe ther structurally or transformationally based
American ESL textbook materials and methodology are
sentznce oriented, lacking important relationships to
usage and content.' 2
Leonard Newmark agrees that structural habits are stressed at the

expense of language in context and that the students' classrcom knowledge

seems "....too often to be unavailable for his own use.... the maincontrol

' 2Icic:lla Rodrfguez Silva, "The English Language Program in Puerto
Rico," (Unpublished thesis, University of Puerto Rico: 1872), p. 47.




the teacher needs to exert {s that the materials to be studied are graspable
and usable items for the learner. "3
'Lester S. Golub expresses his opinion by saying that in teaching Eagiish
to ( both native and non-nativé speakers) one must decide whether
(languages truths) are better acquired by means of educational method: ...,
or whether a language truth i{s nevertruely assimulated as a truth except
insofar as it has first been reconstructed or rediscovered by means of some
activity relevant to the task.4
Wilga Rivers points out that:
it seems unreasonable to derive methods of foreign language
learning from the way the cjpild learns his natdse language.
The temptation, however, is great., Most writers, while
acknowledging the great difference in‘se twp situations
manage to slip in a few recommendations based on native-~
language learning... and present them as cognate arguments
for certain procedures.5
John B. Caroll is also:

doubtful whether learning a foreigg language should proceed

in all respects in a manner paralleling the acquisition of

3Reudmg fm Bapliec Transformational Grammar, (New York: 1970),
PP. 243, 244, 248, 249.

4Ldnquage Awareness as Thought Process,” Elementary English XLVIII,
(May, 1971), pp. 444451,

Q Steaching Foreign Lanauage Skills, {Chicago: 1988), p. 103. y
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Iznguage of a child.... The so-called mimicry memoriza~
tion’ :nethod.... 15 full of challenging problems for
pycholingulstic study.... The methods of the lingustic
serentist as a teacher are not necessarlly the most
zéfactive methods.... we are fgnorant as to the best
ways of strengthening new linguistic habits, and must
therefore apneal to the psychologist to give us new
evidence on this score, 6
John J. Bordie agrees with Carroll and Rivers. His claim {s that most

authcrs just "assume® that second language learning follows the same pattern”’

as tnat of a first language. "Pronunciatbn {s the only part of language leam=-

fng that {s chiefly imitative."’

Robert Lado vwi0 hay a rich background experience working with lin-
guistics confess=es that the principles (for the scientific approach) are

subject to change or elimination as new scientific facts are added to our

knowledge. L

Dr. Ralph B, Long who teaches at the Unjversity of Puerto Rico, has
had a career long concorn with English language and grammar, He likewise
questions the effectiveness of the audioclingual approach,

»

Sy4e Study of Language, (Cambeidge: 1955), pp. 99, 192.

7"Whera fhoul?! Instructian in a8 Second Langaage or Djal.ct Begin?”®,
Elemantary Epgliah, Xivill, (May, 1971), pp. 435-440.

%mnu:mnm..ammum New York: 1534), p. S0.



We enter the feventie:. .. after tvwo decades during which in the
United States the field of Inglict language has been dominated by
linguistic theories. .. Evern within the linguistic Estaklichiment there
has been a growing awarenes.: that things have not gonc well....
(193G8) Kenneth V. l.itldenbergor reperted that, ... time and expcrience
seemed “to be leading fnexcracly o a showdown ™ on the audfo=
lingua! spproach to language liurnirg . Ronald Warchaugh's puper, ..
dealt with the problems facec tn English as a 3ec9ﬁnd lungaage, long
a Structuralist flef beyond 2l .;u:stion now that both “tructural
analysic and Structural pedugcegical procedures have cone to “eem
indefenctblo. ... I myself wo.l. ay that Structural necagogical
theorles provod even less satizfactery than Structaral anelysis, and
that the “uaifiad” Structuralist approach - with itz emphasis on
pattern practice, {ts neglect of interest and Lnagination, it opposi=
t.on to analysis and (s fatlur: 10 t2ke advantage of the remendous
linguistic capac:ities of small children-- miasled a whole generation
of devoted teai;:hers of Englich 23 a cecond language and {3 #till doing
great i;.am in'this luld.g

A belel hutofﬁ:al look at linguicsiics will help the rRader understand why

the audtauaqua! approach based on me structual gheow was so reddily
‘c"ﬁ{hd. ar, \mn as why its elﬁecuveness now is being questinned,

v

S'Bnq'ueh Grammar {n the 1970': , College English m. No, 8, (1970),
3, 763~7°72.
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B. A Brief history of linquistics

Before entering into more discussion, a definition of linguistics is
necessi'ry. A most useful way to explain this term is to say that it 1s:.

l. A_scholarly disc¢ipline concerned _with the nature of
human language.... as well as with different grammar
systems, cialectsr. and the like, and ...

4. A_behavipral science with implications for wlassroom
strategy in trying to induce behavioral change through
the use of language, and, ..

A social science as it establishes linkages between

[ER)

.language and culture and culture and language. 19
Next the red_der n'r:—ed‘s to take o loox at iraditional grammar which flour-
1she_d during the 17th , 18th, and 18th chnturies and which was more concerned
wifh.a general and humanistic approach to language. Its chlef aim was the’
written language gﬂther than the sounds of speech. Rules ware taught not as
descriptive but rather as legislative which really decided what was to be said
or written.
By defining ciasses and assigning rules for language
based on meaning, traditional grammar proceeds subjec~
tively.... appear (s) to assign the reason why certain

grammatical features of a language occur, and how they

loHas-‘bld G. Shane, Linguistic and the Classroom Teacher, (Washington,
D.C. 1867}, p. 3. '-
O
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must behave.... (It) does not adequately distinguish
(a) lexical, morphological, and syntatic meanings; the
difference between grammatically minimal and statistically
permissible consturctions; and (b) particular and universal
features of language. i1
The age of Comparative Linguisetics began in Europe early in the 19th
centr . By 1850 the history of words and sounds of many languages had been
worked out. Neo=Crammarians developed the field of phonetics which paved
the way for Die<criptive Linguistics. Karl Vemer, a German, developed the
souncd law cancept. The Prague School developed the idea of the phoneme as
a basic sound unit. United States' scholars also be;ame {nterested and by

1940 the Age of Quist Reform of Enqlish language teaching had begun.

Sapir and bloomileld were responsible for the acceptance of the phoneme
theory in United Ltates. Charles C. Fties accepted the phoneme as the basic
building block in language structure. As the result much research and theory
in phonology, grammar, and semantic: began. By {957 Noam Chomsky
published his book Syntatic Structures which started a revolutionary movement,
He challenged Bloomfield's theoty of phonsmes and other aspects related to
morphology, syntax, lexicon, and grammatical meaning,

Chomsky introduce« the theory of lingulstic universals ~ a language

universal related to a general property of natural languages and how they can

uﬁamls P. Dinneen, An Introduction to Genersl Linguistics, (New
Uork: 1967), pp. 167, 171,
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Aruitoxt provided by Eic:

do people communicate by means of language? ..,

be_ interconnected, Thus Chomsky ushered in the Age of Transformational -
Generative Grammar, Associated with this "Age" is the psychological and
soclological awakening to different and new asp.ects of language learning.
Psycholinguistics and sociolinguistics became popular terms of great interest
after 1950,

RBecause linguistic izsues are themselves unsettled today, the problem
of effective language teaching atill remaing to be sbived.lz However, the
reader can understand why structural linguists feel that the approach io
language learning "must be made throuc oh form cather than through meaning.’ nl3

The merits of this approach are fouad in the idee of “comparing the

language taught with the language of the lecarner on a fair and egudl basis, ..

(One weakness, however, ls) "the theocry that vocahulary chould he selected
e me nlé
on a basis of form alone.

Even though lingulstic issues ars unsettled there is more hope today than

1

in the past becuuse "linguistk have been, and remain, ultimately concerned
with the precise problem which must be clarified for effnctlv taaching: How
nlS

and how does commu—

nicationczemee about in a second language?

12David McNeill, The Acquisition of Lanquage, The Study of Develop~-
mental Psycholinquistics, (New York: 1870} , p. V1.

; 13Anne Cochran, Modern Methods wof Teaching English as a }_‘orezg
Language, (Washington, D.C.: 1958), p. 39

14

Ibid, pp. 40, 4l.

1sKarl.,'\l, Tee.t.er, Grammar and Generative Grammar, (Princeton: 1965),
p. 3.



However, "... the flcld of teaching Uaclish as a second language ceems

-

not to be mzacked hy sharp opposition + - have recently devileped i Amerfcan

¥

lingufstic circlo~, | ! 1
C. otryg Granmar
Voith this rztd orlentation 'l reader s preparec for 2 clorer examina~-

tion »f the stracto) andd transformticn~Y - gencrative thzorie: ¢f language.
Stroctural granumar ofves o doscription of the language but aol in onpluna-
tion: its ~hicf conresr te the apeken Livcuage. Therefore it deale thoroughly
with the conn ~yetom, glur streo s, riien rhythin, juncturcs zno the
formation «f wror? - W Mecosvees ot oD e mechaatonic thal mske it
poscibie to artiv - at the achfcven»nt o7 traditional grammar. Theoretlcally
it {s founlnd o - toa that sound o rmee feot, and geanunar goes f2om form
to meaning which makes it objectiv: o Jeductive, Surface swuctire, the
outer fa of ~ -~ntzxnce, fs £ al . ~orformance cubotitk:s competence,
Materials are carcfully selected an! »rranzad Inacsord with round, The
two general categortes of worde are the olas: and the function words of
which Friec lists four major classer and fifteen function groups. 17

Technigues as pattem-practics, “nimlcmemoffgtiosl, reinforcement

and stimulus-respon=ec all contribut:: or belong to the oral approacn used by

the structuralists,

l°ﬂarold 3. Allen, Teaching Encitsh as a Second Language, (New
York: 1965), p. Xl.

7Chacles C. rites, Teaching and |
(Ann Arbor: 1945), pp. 38-56.




For over a period of four years C.C. Fries worked at the English Language

Institute of the Univeristy of Michigan
“{n the preparation of new materfals to be used tn
intensive courses in English for those of a foreign
speech. This work.... aaterpretz), in a practical
way for teaching, the privcipies of modern linguistic
sclence and (uses! the results of scientific Urguistic
research.
. «+.In oral approach although the language of the pupil
i{s avoided as much as possible, it {s used when
necessary to make sure that explanations are thoroughly
understood. Generalizations concerning structure, or
grammar, are a regular feature.... they are always
intimately related to the oral practice of the language...
for Latin American students there are four volumes of
lesson materials covering grammar, pronunciation and

word study.... they are always developed orally first... 18

. As the result of Fries study at Michigan the Amer{can English Serjes for
the Study of Engiish as a Second Language texts for “children from ten to

fourteen years of age.... were prepared in Puerto Rico by & team of practicing

18Charles C. Fttes, preface, p. 7.
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English teachers trained in the Michigan methods and under the direction of
Dr. C. C. Fries."19
Basically the difference between the traditionailst and the structuralist
centers in what each considers the role of meaning in analyzing language;
both have thel: short comings. Paul Roberts comments: “As Fries was an
improvement on J-srersen (3 Traditional grammarian), so Chomsky iz an
improvement on Fries, and so0.... there will be an improvement on &homsky. .20
Chomcty eva vates the werk of the structural lnguists as a:
.o .. cantribution to factural and methodoiogical
Lasis of language structure and use.... (Th-v) made
factural matcrial avallkble and gave new standarts
of clartty and objectiviig. (Very little. {f nothing)
deals with the mechanisms of sentence construction,
which establish (2¢) a sound-meaning) r2laton in this
language, nor with 2 correct fornulation of vie rules
that generate deep and surface ctructures and interrelate
them...., and {ikewise) it doesn't deal with = universal
grammar=-a general theory of linguistic structure that

21
determines the form of grammar,

a9lmr;tw: Cochran, Cp. cit., p. 33,

zo"Llnqulstics and the Teachtng of Composition, “ The English Iournal
VLI, (May,. 1963), pp. 331-335.

2ll\loam Chomsky, "The Current Scene in Linguistics: I’resent
Directions®, College Enqglish XXVII, (May, 1966), pp. 587-5%S.
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At the convention of NCTE in 1962 Robert B. Lees from the University of
Illinois presented a paper related to Transformational Grammar. He pointed
out that many grammarians became doubtful of the traditlion and structural
grammars because they didn't answer:

l. What special capacity a ciild has to Iegrn a language so quickly
and o’ fertlessly if permitted to hear enough of it.

. What kind of compctence an expert native speaker acquires:

o

a. to understand immediately though new and
h. o construct nevel sentences immediately
3. VWhat the requirementc are which any utterance must satisfy
in order to be a wall-formed rentence of any language:
2, how a native langueage user can conctruct
. how a native language user can hear and then
construct on hasis of meanlng.22
The tmportant featurcs of the transformational view of sentence structure
is that "all such questions about ambiguity and syntotic functions receive
very natural ancwers in accord with our intuitive: prrception of grammatical
form“.23

Lees considers "“the major important grammatical studies to lie in the

area of the so-called behavioral sciences and not in... pedagogy and

22Roberr B. Lees, “The Promise of Transformational Grammar, " The

English Tournal LI, (May, 1963), pp. 327-330, 345..

2314d, p. 328.
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rhetoric.” 24
Among his expectations of what the transformational theory will do as
regards language learning are:

l. The availability of materials which contains the results and
insights of recent research in English syntax and phonology...
and stress our best understanding of human llnduistlc capacity
and behavior.

2. That English grammér in all secondary achools will not
be taught in connection with rhetoric and literature but
rather in the area of science and general education along
with psychology and anthropology.25

The writer considers Lees' last hope of relocating grammar in the
curriculum quite radical but there is no question that in studies of language
learning psychology must play a great part.

The active and non-concern of psychologists
with language.... was viewed ... as a mere outer
garment of the essential thought within a conception
remnants’' of which are still atavistically present in
the concept of encoding. The behavioristic revolutipn
should perhaps have rectified this situation.... not
untl! about 1950 that psychologists in seriousness

and in numbers began to take up problems in langusge.

241144, p. 329

251hid, p. 345.



these events produced... the right circumstances... for
the generative transformational revolution in linguistics
itself. 26

D. Transformational generative grammar

Noam Chomsky, a psycholmg‘mist, used the strengths and contribug
tion of traditional and structural grainmars as a springboard for his work.
His own viewpnpint is that “real progress in linguistics consists in the
discovéry that certain features can be reduced to universal properties of
language... these deeper aspects of linguiétics fofm. n27

This deeper aspect of linguistic form which reveals the true nature
of language with its innate intellectual struc:tu_re"is the direct result of
psycholinguists a s Chomsky (in the 185C's). Otherz began doing research
and likewise made discoveries about- this missing link of language (tﬁe idea
of innate intellectnal struéture) - Dévic‘x McNeill, George A, Miller, Eric
H, Lenneburg (in ihe 19580's), Roman Jakobson, Uriel Welinreich, ‘J\Jerner F.
Leopold (in the 1950's) a nd Leon Jakobtvits (in t he late 1960's). These
men by data qeceive_i' from_ their s tudies and research bacliad up t heir
theory of tra nsformational-generat;ve Qrammaz‘. Later { n this monograph

references will be made to the findings of these men whose central t ask

as a psycholinguists is "to describe the psychological processes that go

26],. L. Cowan, Editor, S tudies in Thought and Langquage, (Tuecon,
Arizona: 1970), p. 2.

27Francis P. Dinneen,op.” cit., p. 397.
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h
on when people use sentences. .23

Much reference hias been made to tcan .formational - generative grammar

but, as yet, has not been fully defined. The Britannica Encyclopedia gives

a complete and ca:ily understood <zscription of this new theory.

An unabridged dictlonary will have clo .¢ to one-half
million entries, yet it does not include the total vocakulary of the
language. Part of that vocabulary say 100,000 words as a
minimum - can be arranged by a single speaker of the language
into an enormous variety of sentencesz, many of which he has never
heard or seen before and aome of which hashnaevever hedrd-or-ween
and some of which have never existed before. Yet these sentcuces
are for the most part intellegiblé and acceptable to thoze who hear
and read them. The Transformational - Generative frammarians
attempt to explain this complexity as deriving from a few simple
basic formulas, what they call kernels, consisting always of a noun
phrase and a verb phrase, theue kernels can be transformed into the
great variety of sentences a language can produce: Ly the application
of the appropiate rules it is possibie to gencrate from kernels all the
sentences in a language,

This school of grammarians doe: not nlaim that their
theory is particularly novel; for example, Chomsky believes that

a child is endowed with a pre-possession toward language learning,

G
s

28_--
Mgrk Lester, op. cit., p. 21,
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a capacity for rccognizing linguistic universals = an awitade which

is clearly reminiscent of the Port Royal grammarian:... Vhati. new
in their apacocch is the rigour with which they formulate the rule-

and the elaboerate preci.1on with which they symbolize the working out
of the rulz. . They are al=o mor: concerned with di:covering d.c

rule.: by wiich all the acceptable sentences in a language can e
genera'ted than with offering a systematic ce.cription of the language
asg it &5,

The Trancformationnl ~ Cenecative grammarian: claim’
that iheir sy.tem of wnalysi- i the mo. % accursts and compl:te and
that it ha: the acvantage: of formality, explicitne ., comnleteness,
and -‘,1mpliclty.29

VWhat happen  in a g‘»eroor};:; mina when he learn: a language. This

¢
{5 what Chomaky really teies to éx’plain. He... "concedes that an individual
must hear a langnage spoken before he himeelf can ~peax it meaningfully...
The art of listening only trigger: an intrin:ic competence characteristic of
' man {n the generic sen:e; that s, that the ability to generate language i
human, +30

More about the creative and .yntactic aspects of language nay e seen

fn Allen and Van Buren's explanation according to Chom.xy:

29"Grammar", Encyclopedia Britannica (1969}, X, pp. 565 B, 437,

30Ioseph Aurback, Philip H, Cook, Robert B, Kaplan and Virginia J. Tufte,
Transformational Grammar: A Guide for Teachers, (Rockville, Maryland: 1968),
P, 4.
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... the syntactlc description of: sentences has two
aspects! surface-:ztructure, and a far more abstract .
chae»p structure., .. sur.face structure isthe asbect that
determinates the phonetic fusm of sentences, while.

deep structure determines semantic interpretation.

)

The rules that 2xpress the relation of deep and surface

o

structure in sentences are called 'grammatical trans -~
forma.tion. .. current work in generative linguistics
1:3‘ essentially theoretical in naﬂture .

Tranrcformational - Genecrative grammar iz a step
toward explaining 'a universal grammar' which is,
concerned about with,.. the nature of mental processes,
the mc-ch.énisms of perception and production and the
mecﬁa nism by .which knowledge is acquired for language
learning. 3;

C. Jespersen gave some attention to the problem of creativity. He
séys: "The most strikiqg aspects of lingulstic competence is wimat we may
call, t_he 'creativity of language', that is, thé speaker’s ability to.' produce new

sentences... «32

, 31]. P. B. Allen and Paul Van Buren, (Editors) Language and Language
Learning, Chomskv: Selected Readings, (London: 1971), pp. VIII, 6.

321nid, p. 8.
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E. Psycholinguistics and :soci_’tflincjuistic:s '

This chapter will be concluded with psychoiinguistic findings which
have not yet been mentioned but are also pertinent because tiwey support}:ﬂhe
theory of tranzfmrmational ~ gencrative grammar or give insight to learning

second language. Hcwever, the information which is specifically related
to second languages or bilingualism will be presented at the beginning of
chapter 111,

Already the reader's attention has been called to the imlsortqace of
psychology's 33, more adtive role in the study of. language acquisition.
What S&porta wrote in 1951 i also zignificant,

The lost gquarter of a century or é—o has seen the
development of at least two major approaches to the
study of language: that represented by structural

linguists and that represented by behavioral psychology.

The two have progressed more or less independently.

There is a need for some egploration of the
relationship of these two views, the structural, all-or-~
nothing, deterministic 'view on the one hand and th‘e
behavioral, mofe ~ more ~ or - less, 'p:obabilistic view

on the other. It is not clear to what extent they are

33}. L. Cowan, op. cit., p. 2.
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contradictory of merely complementary. However, it
seemms likely that there are gaps in each approach which
make communication across disciphnes not only desirable
but necessary.M
Since Saporta wrote this eleven years agor much experimentation, study
and research has taken place 1':0 help fill in "the gaps" he referred to.
Paralleling this development in psychology there has been a growing aware-
ness to the sociology of language, called sociolinguistics. Thic is mainly
due to the increased interests In "‘aoveloping nations... f{and) small group
dynamics... 35 Psychology and Séciology has not only been ignored but had
"been attacked in former years by the most distinguished American linguists
as dangerous and misleading pursuliz, .. An awareness of social behavior
probabiy represents the basic potential contribution of the sociology of
language. . 36 |

A most interesting and valuable hook 3

7 of readings on child langﬁage
has been edited by Aaron Bar-Adan, Professor of linguistics at the University

of Texas, and Wornt‘r F, Leopold, Proizasor Emeritus of Linguistics and

34501 Saporta, (Edited by), Pszcholinguistlcs, A Book of Readings,
(New York: 19686), p. v.

35;[oshua A. Fishiman, (Edited by) Reacinqs in_the qociology of Language
(The Hague® 1358), pp. 6, 7.

361pid, p. 8, 9.

37Aaron Bar~Adan and Warner F, Leopold (Eaitors), Child Language, A_
Book of Readings, {Englewood Cliffs, New Jersey: 1971), p. XIII.
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German at Northwestern University, Qutstanding pépers from the interna-
tional literature on child languafie - maNYoriginal translations - have been
selected., Outstanding authorities, including Darwin, Dewey, Piaget, and
others , are foun? among the sixty chosen readings. The information given
in the introductior} of this book is rclevant to this monograph._

There has been a growing interest in the study of childilanguage
on the part of linguists and psycholinguists, as well as of educators'
and répresantativea in other fields,

“ee . Naturally, zpecilal attentioml has been given to contempdrary and
even mo=t recant research on all facets of child language: phonology,
morphology, syntax, semantics, as well ag totheikiudv of first
language acquisition within & generaftive - transformational theory
of languages and the search for linguistic universals,

“he bulk of t.he 'urzo;:k. .. was done in 1965-1957, bu: a number

cf sélections were added during thé final éditing stage in 1957 and’

1968. ..
Mosi of the selections concern thildren of prezchool age, but
a few intéresti_ng studies of school - age children are included. 38
Only very few but c'aref.ully seleo;ted' portions from some of these
readings will be chosen, With these portions other reiated information will

be presented according to topic and not the chronological order of their

publication. To help the reader the topic being discussed will be underlined.

'38Aaron Bar-Adon and Werner F. Leopold, op. cit., 'p. XIII,
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1. General Language acquisition and development will be considered first.

John B, Carroll's article written for the Encvclopedia for Educational Research

in 1980 is primarily a review of researchtin the field of language develonment

in children. Carroll "doubtz whether there is any relation between babbling

and phonological development in the child's speech, 39

I

.

list of some of the most outstanding peints of language development

(Cacroll's article leans toward some behavioristic tendencies) as presented

in this reading arce:

a, = ....language is complex but the caze and swiftness of the

child's learning of his native tongue may be more apparent than

real.. ..

b, = Noel found no significan: corelation between children's

grammatical errors and occupational level of parents, although

quality of language usages was related to the extent parents

, participated in outside activitier involving language.
I . .
¢, -

By the time he arrives at-school age, the normal child,

according to Noel, has already learned to speak with whatever

p "sound system, grammar and vocabulary are characteristic ofthe...
Y
P ' : . .
cot language he has heard most frequently at home aund in his
%_ - :
: neighborhood. ., .
- t . .
L "Ah \ ' :
i d. - The child needs many opportunities for practice in speaking
7
," “\._
9
391bid, p. 200,
Q .
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and understanding language i{n different type: of

0
situations .4

In writing about biological foun. =stions of lanqguage Eric H. Lenneberg

proved by clinical and devilopmental data ‘that the capacitie s for - peech

nroduction and related aspects of lagguage acculisition develop according to

bullt-in biologicul achedules.” In other word: Lenneberg asserts that there

ise

a.

€.

A sormal development pattern for language, and
thic pattern is independent of the chilé's enviconment...
One {mplication of this statement is:
That children have their own rules for language lcarning
Parents do not teach them parents are not "parrotec"” by children.

Language is a unique characteri:tic of human rspécies.“

Lenneberg himself conducted ¢cveral «rudies {in language and he con~-

cludes from his and other studles:

f. Language apparently has a self-propelling, driving quality.

G

Progre:s in language development usually cease: after the age
of twelve or thirteen, after puberty.... The extent of a foreign
language aacent {s directly correlated with the age at which the

second language s acqulred.

‘Oan Bar-Adon and Wemer F. Leopold,m. cit., pp. 3, 4, 8.

‘“Mark Lezter, op. Ccit., pp. 3, 4, B,
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h. Languzage development thus runs a definite <. ive= ¢ a definite
=chedule: a critical period extends from aLiut age twD to age
twelve, the beginning an. ! ofmsonance.“
Two other articles written by Lenneberg add to our informaticn akout
how children learn language. One of those deals with the "conucicy for
language acgulisition.” A distinction itz made between "blolugically” and
‘tulturally” deterinined behavior, Blologlically determined behavior s
innate - like walking: culturally learned behavior {s leamed and is taught
in many ways - like writing. Language and language acquisition are
certainly instances of biologically determined behe:vtor.'13
Lenneberg makes use of current work on generagii'e
qrainmar, This paper {later printed as yn article) is a
case ¢oport o i 2ight=-vear-old béy with a “congenital
disapility for ific acquisition of motur speech skills
(anarthia) which, however, has not impatred his abiir
to learn to understand and follow tape - recorded
instructions.... "evidence was presented fo: the acquisi-
tion of grammatical skllis as required for a complete
understanding of language." Lenneburg concludes that

babbling and imitation are not essential in language

acquisition and that speaking a language is not caucial

42114, pp. 9-12,

431b14!, p. 8L,




for the developmen® of understanding. tollowing Chomsky
and Miller, ;e emphasir¢ s the generative aspect.
"Knowing a langua=~ {s dependent upon the acquisition of
a single s=t of organizing principles, w44

It {s {nteresting to note that Lenneberg as the result of this case study
concluded that babbling {sn‘t necessary for language acquisition. This was

only two years after Carroll had reported tha% he had doubts about the

rchtionship of babbling and phonologica}l .‘ue'v,*elopment.45

2. The Teopic of cyntax and transformatjonal grammac

Cavid McNeill, Professor ot th? University of Chicago, "is a very
active and productive psychc)llr\q\.\tst.“46 xn' 1966 he presented his paper,
“The Creation of Langwage by Children ', at the Edinkiizg University Conference
on Psycholinguistics" 47 and in 1970 published his bs)ok48 about “develop~-
mental psycholinguistics™ as he prefer: to call the work of the psycholinguist
McNetll's paper, referred to above {s:

Concerned with the problems of the acquisition of abstract

sttuctures, the speed of acquisition by the child, and

“Aamn Bar=Adan and Werner F. {&0pold, op. cit., p. 227.

g, p. 200
46 (1) m1d, p. 349.
47(2) md, p. 349.

48pavid McNeitll op. cit., p. 15,
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how these may be accounted for by Chomsiy's and Katz'

theory of innate ideas and linguistic univershly, ...

There is no justification for L.c.mpposing that lingulstic
dove uummw iv, ore rapid than cognitive development....
Without an anaiyaiﬁ of the syscem acgulred in cognltive
development that Lr comparabic to. thie iinguistic analysis
of _§-r*;_r.z; . a comparlzon of the speec of coguitive and
linguistic develoswent s siuply not possible. That

oonitive de \m.\m‘ur‘* apparently continuegs until the age

.—a

of twelve, wherzas linguizslic development (s apparently

compiete by the age of four, may only wmcan that the

acuuicition of a »yoten of general knowledage is three

i ‘e . .. 48
times aa comples as the acguisition of Englishi, ™
Articles and books, ently puslished, report data found as the result
y e :

At

of rer'ﬁ‘arcb and erperimentation hased on Chomsky's theory. The main
syntactic components m a tranciormational grammar are t’né phrase structure
rules, the zimple transformational rules and the sent é1 ces ;Dmhiniﬂg rules,
'Kellog W, Hunt is particularly intercsted in the last mentioned set of »r\iles

the sentence combining transformational. In an article, ”Ho;w iittle Sgntences
Grow into Big Ones", Hunt explains: _ : "

how these rules-are cyelical, that is they can be

applied over and over, each time producing a longer

49Aaron Bar~Adon 'énd Werner F. Leopold, op. cit.; pp. 349.359.
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and more complew sentence,  (His) main point iz lhat

the ability to <cowbine morg anu move nernal seantences

i a mark of maturity., The older the child hecomes, the

1

mofe he can vonbtine, Appavently, too, the higher the

I, the faster childvon leam v, do 5als .50
In 1965 Hunt's asticle about "Recent Mewswres in Dyntactic Lev 10p:rz=m:”51
l.‘:‘VGE" is b.l.v finding: as the result of fcaseérch done With writing: irow children”
eurth grade-. .o eigintl grade... .

in three grader; {airk

(o]
2 and A‘-;l‘c'.n‘tic”S" were

-
n
v
3
3]

1 S ph) 2 W nseed T ol i an Fialye T e v oy
and twelve grade, .. The wiritere of nctivles for Harper

also used,
According o Hunt, there are three well-zstablished
gensralli~ations about the way ia which the sentences

of chiliven change with the children's increasing

maturity: (1} thove ace more of them, that iz, children

write wore on & Biven topic as they get older; (2; the

sentences hecome longer; and (3) the children use

subordinate clauses more frequently . Hunt's investiga-.

tion has led him to reformulate observations (7) and

(3}.... Conseguenily, point (3) ....conzideranly refined:
. . f

as children mature, they use more and more adjective

!

50, - L
Mark Lester, op. cit., o. 170,

Slyia, ». 197,

521hid |, p. 187.
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clauses.
Hunts points out that young children write s.{:rings
of independent cla:reos wheresas older childfen and adults
raduce many of the indepzndent clauses to suborcdinate
slauses.... "older students reduce more of their clausew
to subordinate clauses status, attaching them to other
main clauses; and secondly... the clauses they do write,
"~ whether subordinate or main, happen to have more words
in them, .. to advance beyond the level of the average
welfth grader, the writer must learn to reduce and
consolidate clauses much more often,”S3
Related to syntax and how children talk McNeill goes back to the child

before he enters school. In his book 54

he explains that what the "outside
observers see as distorted or ‘telegfaphic’ sbeech is actually a consistent
effort by a child to discover how a more or less fixed concept of a sentence
is expressed in the language to which :he has been exposed. w35 McNetll
continues to explain that the theory of linguistic universals show that
children, regardless of the language being acquired, all begin talking in
the same way.

Investigators of children's language " (Btern and Stern 1307, de Laguna

1927, Leopold 1949, McCarthy 1954) have said that single words of

53 3 Ibid; p. 187-189.

54David McNeill, op. cit., p. 21,

551hid, p. 2.
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stic speech are cyulvalent to [ull seniences of aduli ™ ialophnras -
holophrastic speech wre equivalent to full tences ol 1 "Iiolophra

tic speech” is consicered che st puise of languoge aogulsition,  Thins
phase may be thougut of ws the resulin of deep structues,  The vesond phase”,:
"telegraphlc specch”, in the transiosratlonal structure’, .. our thinking;

1

about language acyuisition, ... widl have to be ohanged in ba:;-"if: ways, n37
The writer {s limites lor space in presceniing Lickieill's exsplanations for
transfor:ﬁation;-;, che argument. or Joooin gyainst the penavioristic thoory of
language learalng, anu £emantic sevelopmeitt, However, alcw portinent
ideas should Le included,
A natural az. omption Lo that whie relationships which
cuilaren form vl graace sy care are the aniversal types
O . formation: ..,
inat a;;ult‘:: 30T wdi a0 to such coniusions, having
well-establishicd @ chiemes for order, may he one aspect
ol their declinlng capacity for language. (La~i1nerk~er§, 1367}.
v ool f‘c{ct that chilldren imitate o pee—chb'of adults does
not mean that the process of avyuisition is imitation. ..
There ls @ strong tendency amoig childreﬁ' te include
nothing in the suriace steyctures of sentences that cannot

ture. - 1.e.. nothing for which

SOmpid, p. 20.

371pid, p. 3-.
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thizce 1o o tran forsation derivation known. . Welr (1983),

[y

and Slobin and Welli (1897). .. The contribo.ion of
parental specch o louguige gequisition it nol to cupply
specimcng for chiitiren to imitate... Overt practize,
Towin \'1954), i ncl ewsential for developi:., rectirictions
on general rales, .. Spproval cannot be ¢ reinforcer of
grammatical forom.. frewn {(1993) ... Cur -tatr of knowl-
edge iz remotz from znything envisfoned in behavicristic
theortes of languzge learning., Cswald (12230,
.’eémantm developiont |s at once the most pervasive and
the lea:st understood aspect of language acqut- ition,
oo B .grmnmar i not e recige for producing sentences, ..
The transformation. ., makes no contributicn &> meaning.,
1t exists only beczunc caend and mcaning are not
k}enucgl in Englizh {or any language; aad the sole pur-
pose i5 to state the relatbn betweern them, .. It s
evident that structural Index {s & part of the solatlon
between nmeaning aisd s :aum':.58
George Mtller, one of the earllert psychologist: (psycholinguistics) to
utilize the generative ~-grammar has contributed many importaat studtes to

the general field of psychol'nguistic:, also attacks the behavioristic theory

of language learning.

58p,14, pp. 104, 106, 107, 108, 112, 114, 146, 151, 154,
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To demonstrate that man's linguistic cagacity is innate and not
learned, Miller comparcs the way a child acquires languags with the
difficulties that a computer vwo lc’ have if given the same Jata as a
child. The child learns the language in 41115 environment without
instruction or motivation. The computer . however, cannot aven in
theory, discover what kind of organization to look for, Miller
concludec that c¢hildren are born predisposed to learn language, or,
as Miller puts it "I—Iumanll' vugeags must e such that a ~hild can
aequire H_ S92
Iv'_'ll.e. al"o conludes that languages are ') basically zlike, o also

makes a distinction hetween o sneaner's Hinguletiec competance and perfor-

mance, He narrewe down what peyehological processes go on when people
use sentences., The procceses that wa may suppose the lstener performs
on a spo}ien 'utt'eria nee Miller récognize@ on siw levels of activity:
o hearing, (2) matching {a phonogical interpre . etation),
‘(B)acceptmg (a grammatical i.nte:‘pfeta.tion), (4) interpreting
(a semantic interpretatio | , B} understand i.ng and
() believinc_;y.’;60
At a conference on teaching foréign languages In 1964 N.oar‘n Chomsky

\

reported on "Linguisti.c Theory. n61 He acknowledged that:

5% ark Lester, op. cit., p. 22. | , o o

60. .
~Ibid, pp. 24-26.

61Ibid, p. 5k,

48



... questions of this sort will dominate research {n the
coming years... This research will show that certain
highly abstract ~tructures and specific principles of
organization and characteristic of all human languages
are inteincic rather than acquired, play a central role {n
perception. .. {n production of sentences, and provide
the basis for the creative aspect of language uge, 62
The most recent of Chomsky's articles that the writer could find is
“Language and the Mind", repcinted from Paychology Teday Magarine,
Febcuary, 1969.63 In this selection Chomsky presente the ideas of rational~
i{st theories and empiricist view {which has already been mentioned), %4
He enlarges more the:
active and passiv? views of perception and learning
... These views can be confronted with empirical
evidence in a variety of ways, Some recent work in
psychology and neurophysiology is highly suggestive
in this regard. There is evidence {or the exictence of
centra] processes [n perception specially for control
over the functioning of sensory neurons by the brainstem

reticular system. ... there {s evidence for innate

5214, pp. 52-59.
53Mrou Bar-Adon and Wemer F, Leopold, op. cit., p. 425,

4 Mark Lester, loc. cit., pp. 52-59.




organization of the perceptual system of 3 highly specific
a7t aL cvery level of biological organtzation. .. complex
intellectual structures are determined narcowly by {nnate
mental organization... As far ar language {5 concerned...
certain principle: {ntrinsic to the mind previde invarfant
structures that are precondftioned for Hngulctic
rcxperience, ..,

There are ceveral ways lingufstic eviience can be
uyred to reveal propertias of human percention and
learning,

«+.. Imagine a moicl of perception that take« «timull as
innputs and arrives at percepts as “outputs” ... How then
would the model: apply to language: The input stimulus
to the perceptual model {5 a speech signal, and the
percept 1o a representation of the utterance that the hearer
takes the signal to be and of the interpretation he assigne
to {t, We can think of the percept as the structural
description of a linguistic exprestion which contains cer-
tain phonetic, semantic, and syntactic {nformation
Most interesting 15 the syntactic information,

First, the suriace of a sentence... may not reveal
or immediately reflect itz deep syntactic structure, The
deep structure s not represented directly in the form of

the speech signal; it 1s abstract, Second, the yules that



determine deep ond surface structute and thcis inter=
relation {n particilar cases must themselves e highly
abstract. They ur~ <urely remote from concciousness,
and {n all ltkelihoo! they cannot be broagh.t 1o
consciousness.

««+s There are tvn 2-pects to thi: syntactlc structure, .,
phonetic forir. 1nl {he semantic interpretation...

... The generaiive grammar, then represents the -peaker-
hearer's knowle 'cc of his language...

..+ How is thic cencrative grammar acquired .

..« We can think of every normal human's internalized
grammar as, in effcct, a theory of his latiguage... a
zound=meaning corralation for an fnfinite number of
eor®ences. ... an infinite set of structure Jdes=criptione,
« oo €dch.contain-. . surface structure that determines
phonetic form ang a deep steucture that determines
semantic content.

ves We can Jescribe the child’'s acquisition of
language as a kind of language of theory construction.,
(lie) discovers the theory of his language with only small
amounts of data from that language,.. his “"theory”...
has) an tnocmous predgctive scope, but also... can
reject a ¢reat deal of the very data on which the theory

has been constructed,



... the child zonstructs this i';‘;eal theory without explicit
inckruction, he acmuire.s this knowledge at 2 time when
he; is not r:apabl.c- of comple;: intellectual achiswvements
in many other domains and this a.chievement iz relatively
independent of intelligence or the particular course of
experience, These are facts that a theory of learming

must face.

How can we represe’;_t deep structure 7 To answer
this question we must consider the gramniatical trans -
formations that link surface structure to underlying deep
structure that ls not always apparent.

Recent stu-:iie:; have =ought to explore the ways in
W‘nich grammatical giructure of this sort just deseribed
enters into mental op’erations . Much of th'is work has
been bhazed on a proposal formulated Ly Georce Miller. '

namely, that the amount of memory used 'to store a

sentence should reflect the number of transformations used

(e 3

in deriving it... in experimental material, shorter
-sentences with more transformations took up more 'space
in memory' than longer sentences that 1nvolyea trans-

formations. -

ERIC | . |
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The study of lancuage. .. offers sirong empirical
cvidence that z:—mpr:w ist theories of learning are guite
inademuate . Serions offorts have been made 1 receat

_years to ‘:‘iéffelop principles, .. Thai waou

knowledge of @ language. Thesg efforts hav

: : o , vl
: total fatlure.  Pecause thoy are intrinzizal by

incanable of giving rize to the system of mle. that

3

underiies the nermal ’,':m of language. What evidence
iz now avatlable cupports the view that all human
languages share dee-—-seated proparties of organtzation
‘and structure. These properties... can ke plauaibly
‘assumed to he an innate mental endowment rather than
the rezult of lezrning.,

I—!ov} deoes ?J 2 hpman mir ‘.Q come o have tliese innate
properties that underlie acguisitien of knewledge ¥ Here
linguistic evidence obviously érovides no icformation
gt all. The process by which the human mind has.
achieved its present state of complexity and its particu=-

lar form of innate organization are a complete myistery.

In this area of convergence of linguistics,

psychology,- and plliloéophy; we can look forward to

much exciting work in coming years. 65

E TC ®Jparon Bar-Adon and Werener F. Leopold, op. cit., pp. 425-433,

Aruitoxt provided by Eic:
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eoo Nelther linguistics nor psychology has achteved a
level of theoreticzl understanding that might enable it to
support a ‘technoloqy' of language teaching. Both fields
have made ={gnificant progress,... both draw on careful
thouaht and =tudy. These desciplhes are at present {n a
state ot flux and agitation,

Chomesky cautions the teachex; againtt over reliance

on the ‘fundamental discipline’ of both linguistics and

psychology. H~ -“uggests that the cultural linguistics

may be called ‘empiricist’ and the transformational
ltnguistice {s a-ssociated with the rule~governed school.
The empirtcists claim that language is learned as a set

of habits which are acquired by reinforcement assoclation,
and generslization, Thiz theoty Chomsky claims is
{nadequate; {t docer not account for the ‘creativity’ of
language -one of {ts most Lasic facts. He believes that
language {s learned through the set of rules of great
genecality that are used to génemte and interpret new
contences. A linguist’s rule system is a generative
grammar - a model of the speaker's ilnguistic competence.
Chomsaky closed his report by saying: “The implications
of these ideas for language teaci\lnq are far from clear

to me, [t is a rather dublous undertaking to try to predict

the course of development of any field.



Much time and cpace has heen given to the findings of pavciolinguistics
{n this chapter. Much more could have been includec. Liitle has been
mentioned directly about seconi languages because chapter 111 will present

this aspect of language learning.




Chagpter 111

hanges for Teaching English as a Sccond

Lanquage - Ideas Cerived from Tranzformational Grammar and Con-

temporary Readings

“Langwge 1550 involved with the rect of our lives that it penetrates

everything we do, and everything wc <o penetrates language. o1

, lRobbifxs Burling, Man’s Many Voices, u ts Cul tex
\‘ o *
,EMC (New York: 1970), p. 200,
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This chapter Is divided {nio fwee toplios:
A, Bilinguallsre, tronciormationzl gromwmar and second laaguage lcarning
B. Which grammar’

~ Trater b o fd oo ie ce o T pte o a2 ey e Te e TT et D eate e a b et LT
C. New Ziccclons and cac TgEe WA VDAQNING ugn aCL00CL LAgiisa

The first section, dealing with general information about the three aspects
1is'téd above, is followed by a discuszion of which grammar - traditional,
Strucfural, transformationél, or a combination of . any of the three. The third
section presents ideas for teaching High Gchool English ~ ideas which the
writer_considers applicable for or in agreement with transformational grammar.
The reader is rexﬁinded that in this chapter all the idéas given are for the
teaching of English as a second language.

Much literature about the recent theory of transformational - generative
grammar énd its implications fof language learning is now avla'il'able,

Howéver, very li.ttle of this printad matter deals directly with second language
learning. But what has been w_rittéh serves as a gulde for the changes and the
new directiong'that second ‘language learning must take, The future 1s bright
because more psycholinguists and seciolinguists have joined the efforts of
linguisf.s and educaiors and a;re now giving more attention to bilj,ngualism and
the related areas. Through various studies and reSearch these s_p_ecialisfs in
1inguistic§ ére trying to discovér the exact relationship that exists betyvee_en
leaming a second languége and learning the vérﬁacular inlliqht of the theory

of language universals and the creative feature of language.
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A. Bilingualism, transformational grammar , and second language learning
"Bilingualism cannot be described within the science of linguistics."
... (It's) complex psychological linguistic and social inter-relationship
must &il be considered says 2 Willlam Mackey, a sociclinguist. Mackey
points out that before age ninc the child's mind is well suited for language
learning. However, concerning intelligence, he feels there is conflicting
evidence on the exact role of rote memorization in language acquisltion.3
Werner F. Leopold is sald to have "convinced American liguists that

child language {s a worthwhile and respectable field of research...
Leopold himself says that child language is "... (an) indispensable spade
work for the higher purposes of lingulst’.lcs."4 His study of his own
daughter up to the age of fifteen is considered the:

most thorough study of the speech of an individual

bilingual child... In the first two years of Hildegari's

life bilingualism war important in vocabulaiy...

German and English words were mixed. Later on

there was much influence of one language on tle

other in vacabulary, idiomatic phrases, and syntax;

very little in sounds, morphology and word formatlon.5

Ioshua A. Fishman, Editor, Readings in the Socioloqy of Language,
(The Hague: 1968), p. 533.

3

Ibid, pp. 566, 567.

4paron Bar-Adon, and Werner F. Leopold, Editors, Child Language,
A Book of Readtngs, (Englewood Cliffs, New Jersey: 1971), p. L.

SIbid, p. 13.
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Robbins Burling while living in the Garo Hills of India made a study of
his son's language who when he arrived in India was one ycar and four
months old, While living in India, Stephen began to learn Garo. As soon
as he formed constructions of his own, he injected Egglish morphemes and _
words {nto Garc sentence_s. However, once the child had two linguistic
systems, the two never seemed to interfere with one another. He spoke
one language or the other, never a mixture of the two. 6 Four years later
on his return to the United States, the boy spoke English fluently When
he was attending kindergarten.

Another interesting and significant study (1913) was made by J. Ronjat
who closely okserved his son from infancy up to age fdur.

Ronjat's son learned German from his mother and
French from his father., The family resided in
france... The pronunciation was from the very
beginning that of a unilingual child in both,
languages; bilingualism did not lead to back~-
wardness in speech; loans from one langugge
into thelother remained isolated; parallel
development of phonetics, morphology, and
syntax took place in both languages; the chiild
soon became aware of his bilingualism... He

Also acquired the abstract idea of language...

SIbld, p. 301.
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Later in his life the languages became somewhht
specialized. ... In 1923 Ronjat's son used either
language with equal f'acil.ity in ordinary conversaton;
in tehhnicai matter, .., he prefers ?"lrench = the school
language, and for literary self-exp‘k%ession he uses'
German.7 |
b All three of these linguists who studied their ¢wn children feel sure
that "bilingualism dig not harm the speech developr};ents of the géneral
mental development of their chiidren... Leopold s_éems even to have found
some advantages for bilingualizm in Hildegard's cz;se.8
The writer feels these =tudies provide. some ';’aluable 1nf9rmation and
implications for second language teaching especially in the aspects of
phonology and syntax. They also show ‘that the r;hysiological nature or
aspect of language must be considered {n acquiring second langgages.
Eric H. Lenneberg claims:
| Progress ia language development usually ceases
after the age of 12 or 13.. . One sign of the change -
may be seen in the learniﬁg of a second language.
The extent of a foresgn accent is directly correlated
with the age at wﬁicﬁ the second lancuage is acquired.

At the age of three or four practically every child

71bid, pp. 170,184, 185.

8
Ibid, pp. 300, 30l. -
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entering a foreign community learns to speak the rnew
language rapidly and without a trace of an accent...
A dramatic reversal form occurs during the early teens,
however, when practically every child loses the ability
to learn a new language without an accent.
Alasdair Maclntyre's article about Noam Chomsky's view of language
suggests three virtues of Chomsky's achievemant:
@@)... (The) .deep grammatical structures and rules...
“and,
(b)... the questions raised about the structure of the
brain... about the relationship of linguistics and
philosophy.
(¢) ... Chomsky has‘ helped to provide some new
answers to some very old questions. He has also
made it possible to ask questions which no one has
ever asked befcwe.l0 |
Referring to foreign language instruction in the United States, Chomsky
remarks tha’ it is:

based on the assumption that language really is a habit .

structure, ... a system of skills, and ought to be tavght by the -

SMark Lester, Editor, Readings {n Applird Transfcrmational Grammar,

1114, pp. 99, 100.



651

formation of stimulus responce ceoccistons., I thing v - vicince
i~ very convincing that that wview of language struciors i ontirely
ereoncaus, ana that {t'c a vory bod oy =cemtainly wn anprincipled
way= o wazcu language. I i happeds to worns, booarouls Lo an
accicent..., Language is a <ind of 2 creative property and {5 wased
on abstrac: farmul princizles and operations of 3 comple:: kind...
from our Lnowledge of the organisation of language and of the
principles thar: determine langus ;e otructure cnc cannot immediately
con-truct a teaching prograri, All we can cuggest 15 that o teaching
program §s cesigned in cuch o way ar te give frce play to those
creative princtole: that humans Lring to the procecs of language~
learntng .. try to create a ric lingulstic environment for the
{ntuttive hecuristics that the normal human automaticaily poscesses,
As in classical literary education..
(Chomsky ancwers)... It certatnly fits much more clozely to my
feeling about the knowledge of language than does the modern
linguistic approach... 1
The question arizes as to what value transformational grammar has in
teaching composition, Mark Lester's answer is negative:
There simply appears to be no correlaton between a writer's

conscious study of grammar and his bility to write.

Mpid, pp. 107, 103,
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The very nature of thic grammar suggeste that the
corscious <tudy of 1anguige may have only a remote
conrection with lanquage behavior... A student's
verbal performance often seems to outstrip his level
of written performance... (The difficulty to commu-
nicate clearly 1s) tne writer's fnability to project
hirself into th8 rol: of a reader... (This i cauced)
by the difference {n levels of verbal add written
performance., 12
Lester 4nally otates hin concluszion clearly, “The application of this
grammar to sylittic analysic = promising... (it) {« not for the student
but for the teacher of componlt!on,"la Thc weiter fecl- rure that leater
refers particularly to the theoretical aspect of transformational qrammar
with {ts “long stringr* and “mathematical equations*® barause the hook

Lester edfited 14

i= ahout appilec wans{ormational grammar,

The following three summaries of readings from Lester's book which
was carefully studied ceal with applications of transformational grammar
for second languages, For thece summaries the footnote refereace will be

placed with the title and author's name, thus eliminating cumbersome foot-

noting throught the summaries,

12p4, pp. 201, 202.

B34, p. 208.

14
Ibid, pp. 210,218,



1. “Crammatical Theory and the Teaching of Intlich ar 2
I'orcign Language”, 15
Hewmark points out and makers a divtiaction between two different
methois of language teaching which < tirt at precent:
a) Teaching otgaafced matenal Lated on lanQuoigye ~tractar: oofin
traditional ...} structural te«tbookr.
B) ' fuy e "natydaal ™ or "Jdi ot e2pr” to concentrae on “narural
utteearce - which really "aobeslinacw < Ungulstic conrome o
A third way ¢ bring fatroduces which glve s languag« teacher o
“powerful aniw vleve of th«"‘-??ruccmw— of Tanlf 5t = e tran formational
grammar,
Tran<formational qrammar;

a) - doc not oive data but = - <planation of tue language, The
no aibilitte: are great for constructing conus “tive  rammars
with dffcrence and  tatlaciddes between the first ansd Jccond
language -,

b) - could <erve as a model for organization of the languige course.
The requence of materis] taught could follow the grammatical
rules. The langiage prog-am would likely be:

1) first teach kernel sentences and thefr cxpansions

2) teach new vocabulary in terms of kern:l sentences

3) teach phonology last,

15p4d, pp. 215, 227.



"A foreign speaker can often be understood even when he lacks
most of the phonological habits of English." {p. 215}
C) -allows for psychological and pedagogical implicati.ons that any

teacher can use:

o
~—

nsformation drills are sasv to write an? ea v to us

2} the sound system is not emphasized - the “supraseg=-
mental" can be de-emphasized,
1

3) the interest of the language i. abhﬂ’f is to have =itudents

@

gnerate new sentences; ‘

Newmark strzszes that "the duty of a language teacher is to teach the

student to us:g the language in & natural way, not to teach linguistic forms in

. i . “
a synthetic way", {p. 211}, Ngwmark points out the Jdanger of language

teachers misusing transformational grammar the same way as structural

linguistics was misused, Therefore language teachers must remamber these

three evident facis:
l. systematic attention to grammatical form is neither necessary nor
’ .- . © -
sufficient for successiul language learning;
. [
2. teaching lm}gua g in mnaningful and usable contexts is bo»h
sufficient and heces sary for successful language 1earning;
ﬁ _
3§ the formal propertie.z ‘of sentences do not reflect ‘relationships

of meaningful use_’ , and consequently, teaching formal relations
i '1ncombatlb1e with thé only necessary and sufficient method

we kiiow héls succeeded for every speaker of a language, {pp. 211,

Q T ’ i 212)_
ERIC
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2. "How Not to Interfere with Language Learning” by Leopold Newmark. 16

Newmark says that there has been an overemphasis of structural
linguistics and the reinforcement theory of ps;'ychology. Attention is called
to the importance that applied 1ingui.§t1'cs has made of language interference.
"The linguistice hakits the speaker has learned for his first lancuage will
interfere with his establishing nev;r habn necessary for speaking a seco‘nd '
}1anguage. " (o, 219). 'T:“ s really amounts to saying that the set'of structures
used in the first lan.c;}t.zage must be "'cﬂmht off" ans ubstituteﬂ by @ ’new one

A in the second 1;.},:1 juage .

This .Zin.guistic - struct‘ux:al approach led to pfogrammed instructions:
a step b}; step Instruction to "'tel:-minal verbal behayior <" It amountad to
"the marriaée of linguistics and pq'w"hology. " . 2203 A

In answering the linguist's concern about mter-ere:n\e,\ to langixage
1e§‘fning__Newmaz‘k belie ves strongly that the first evidence of j.zitgffei‘ence is
seen in a "foreign accent" Thi-:, Newmark clalm.> , is the reskul'c‘\o\f-\\thev

"speaker's lack of k .ow'i'e‘dge abou\t English; " This happens because tme

’ . speaker is made fo p/f:rform' before ﬁe is ready. 'I'he' learner then leé ns on his
b\"/“y_iﬁ,ilanguag'e‘. I’h» only cure for this is more leérxminc in the second l-anguage‘.
' " The Vidh.: of ”re’inforcement theory psychologv forces English to bei
"‘"/“;"t?l‘-.lght as "add;iltivc—.j;‘a 1d lillpéf" which means' "each item is taught one at ah

té_me in contrasti\:r_ef}"d:rills.‘. and 'each one connected to a specified

~ mid, pp. 253, 275,
ERIC - S
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stimuli,” (p. 220} At this rate a child ccn;ld ;nevgr learn to speak until he woonrn.
. ! \ - .
be-comes!‘ an adult and "the adult learner would be dead."” (p. 220)

The. v’vavy a language is learned is "in whole chunks‘ in a real context.
says Newmark. This makes sense, "Langudge is learned a whole act at.a
time rathér than learned as an' assemblage ‘of constituent skills" (pp. 224-
225), Newmafk boldly suggests that “acquiring the willingness to perform-
learning in a second sense—-aseems‘to' depend to a yreater extent on
reinforcement on the student's éwn behavior and is thus not quite so amenable
to instructién Withbut human feedback at the present time". In other words

. Newmark is fsu_ggesting "seli-instruction in the use of a second lang_uage. "
(p. 22_7)' |
C. ’--“Implicatibns of Recent Psy‘choiinguistic Developments for the Teaching
of a Second Language” by Leon }'akdbdvité 7
Jakobovits' article deals with the teaching of English as a second
A S .
language. First he ex"plains the imporiencé of clarifying how a child Leams
his.native .Ianguage. Words as "surfac;e" and "base” aré treated and three
‘ *lagoon areas" of the old view - phonology, meaning, and syntax. Jakobovits'"
implies 'chatb language aéquisitionﬂ 15 nc_;t by habit, repetition, and re"znforcemerit.
Therg. is a"diffefénce between first 1angua.g5:—s. and second lan‘guages and_second

languages and second language learning. He considers four other aspects

related to second language teaching and does not justify them:

1 7_1-‘_ranl< e Zidohes, "Generative_‘Grémmar: ‘A Report on 'Research, n’
English Journal LIV (May, 1965), pp. 405-409,




a) Teaching the }-:nowl-edge of structure

b) Teaching succeésful stfategﬁes of acquisition

¢} Teaching habit Integration énd automaticity

d) On semi—grémmatical.. sentences

Jakobovits shows how all four of these. ideas do nc;'t agree with the theory.
of transformational grammar. As for the last one mentioned he states:

no teacher should ever force his pupils to use only
well~formed sentences in practice conversation, ., .
Lawful transformations (exist) between semi~-sentences

and well~formed ones. {p. 274)

A second/language ; and the.effec\"?:'ir_reness with which

. languéagé is used as a communicative process are
performa.nce factors tllét are affected by individual
diffefehcleé. .. It is here tha‘t the concept of teaching
may éssume its full importance. )p.. 275)

A two-year experiment in teaching génemtiv:'e__grammar tb ninth an‘.d
tenth graders was conducted by Professor Zidonis rrﬁn the College of
Bducati.on at Ohlo State Uni\;e_rsity“. He concludes that:

1) ‘High School studepts can Iearn'the--pritlc:ip;les of genérétive
- grammar quite easy.‘, .

_ 2) A knowledge of generative grammar enables pupils to increase

signifi_cahtly_ the proportion of well“formed sentences they write.
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3) A knowedge of generative grammar can enahble the studenie io
recduce the occurrence of errors in their writing.

'B. Which grammar

i
The problem of which grammar es very realistic for all English
ko .
teachers. A description of the existing opinions abeout this matter today may -
be seen in the quotaticns which follow, S \

1. Noam Chomsky (1955)

i

Iamno en expert on any aspect of the teaching of languages,

B

a1

but rather. ., -some_oné whose primary- concern is with the structure of
lamjuage, énd. . . the nature of cogni_.tive ﬁrocessesi. .. c'::»'ﬂl frankly,
rather sceptic':al about the si.gnificahcé . for the teaching of languages,
of such insights and ;’mclerétan.ding as havé been attained in 1iﬁguistics

and psychology. 1 8.

(195 6) 'I_’he.lssue is often confumd byv a pseu_dowproblerri,
which o. deser_vés some fwther discussion... , "

The gen_erati\'re grammar of a language is the syz i;em;of the
rules which esablish the relation hetween sound and ’m(.eanirrlg in
‘this 1a:nguage;' . |

A descriptive grammar is ' a systém' of_ rules that establishes
the sound_-r_peaning,cbrr_esf:oriden‘ce in the language. A Hescrip’civé

.

grammar can be derived from 2 generative gusmMmMaT . . soseanconovs o

_ l8]'., P..B. Allen ar;q Paul Vaanur"en, Lanquage and Lanc[_q_;a_gg_.afg_;i;arning,'
Chomsky: Selecied Readings, (London: 1971), pp. 152, 153,

Q . ~ -
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It ls nota cholr‘o batween competing svstems but x'a ner

a choice Lhetween 't‘ne whole and a part.19
2. Joseph Aurbach, Philip H. Cook, Robert B, Kaplan elnd Virginia J. Tufte
(1868} Professor Cil;-omsky and his colleagxles are not dlrectly

concernad with the applications of tl theoretical research; in fact,

many transformational grammarians maintain that their work has no

Immeciate application. .. We apclogize to those theoratical
1 . . 5 . c R 20 - , ' R :
grammarianaswliom thés work may oifenda. Referring to their book

© presenting transformational grammar.)é H
Z. Owen Thomés: Azsociate Professor of English at Indiana Univ_ers:ity feels
that generative grammar unifies and simplifies English grammar, {962) The
following conclusions were made by the Professor and hle class of thirty
students after a careful study of tradi itional, s'tructural,and_ ":r.fansformatioha.l -
generatlve grammars: ... certain dedvctlonb from the thcofle" (.aJ. Chomsky
could be applied zystematically tc the teaching of grammar, not only in the
secondary sr‘hool. o z.rurlitlonal grammar provides at lcast a useful terminology..

.« structural g.rammar. .. was far to complex to -be readily adapte to the

needs Of SeCOndaff{ hOOl JUpﬂ.u.., -"- e« 3 & & 9 o w . ¢« 5 3 ‘a o e« & e &

_ lgNoam Chom.sky, "The! Current Scene in ngmstlc' Present
D_irectlons“, College English XXVI , (May, 1966), pp. 587-595

: 20Tr::msfm‘mationa1 Grammar: A ulde for Teac" oS8 (Rockv1lle,
Maryland 1968) p. 11 '
Q- 21D\V1gh"€ L. Burton and John S. Simmons. (E(il’tors) ’ 'I‘eachlng English in
FRIC = Todays High Schools, Selected Reddings (New Yorkﬁ 1965), pp. 267=271,

Aruitoxt provided by Eic:



. ln sentence construction. .. firs rl teach the use of the kernel
sentence. .. Secondary students could conatr_uct kernél sen'tc;ﬁceé
of th;-j.:\' own.,, . Next... to cr:nétmct passive sentences from their
kernels; nen negative sentences, “y_es", or "no" interrogative
(s) ... arid “wh" - interrogative {)... then combine their senience
for example the passive and the negative.., certain definitions are
required, hut.,. introducad only 'th:&;ﬂ. they are neces sary. .. rhus
"noun" and "verb" should be defined when the studenis are being
taught the form of the kernel senténece. . . . . v v . o v v v v o

tulomﬂ"v . theories are not rlszmult to unders Lan_d. . As
teachefs : we can hardly ask any more of any theory,
4. Petc-r Rosenbaum from Harvard Gm\versmvﬁih q:22
.i:ransformational grammar pteferable to s'tructufai 1i_t}g=4i.stics, -
{it) might clarifv que tiom concerning. .. r‘o.mpo: ition.

.« -the most rcr‘.ent account of emmricif} research in this area
dicates fhe ‘inconcluf-;ive.ness _5f all such d'emoﬁst;:ations se v
« .recert educational popularizations of ‘cransfprmational

. grammar have grosvsly misqnde;stood the reéults of trans=-

Cformational reSRAICH 4w 4 4 4 4 4 i e e h e b e e e e e e

The abstract constructs offered in a transformational

22Peter Rosenbaum, . "On the Role of Linquistics in Teaching of
'Englsih" }(}OC,\'V (Summer, 1965) Pp. 332-—348 ~

O
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description and explanation. Neither the ';r.:insi‘orzna'ti::;x‘:al
theory nor the transformational descr lmwn of the syntas of
English contains any implici;’pédagogiual recommencaion
TIL’}.V;LLL does it follow that a transformational des oription of
Ernglizl should be tauglil in the classroom

5. Ralph B. long!
{1;»_/ ) Dveryihing the theorstical linguist of the wast twenty

vears have done with English grammas is ncompiete. oo vw vas

Transiormational analysis retalns an lnconvenient fluldity, and

Trangformational toutbooks are supersiced very rapidly

O
“

- Gevere criticiam of Transformm tional textbooks has come even

from -vithin Transiormationalisi ranks.

Go Iwould say.. . We Cannot defensﬂaly ase tra'ls‘rormaxions

in d(.

Ed

obf.&.dlﬂg English grammatical strucwure ... it seems ¢ lear that
“ua pi‘agmati': traciitior_mal swiace stmctﬁre grammar shouid be taught
biu by bit.23
6, H. A, Gleason Jr.: (1965)

‘A_lin'gui,ét and auﬁhor of several texbooks aboﬁt fiinguistics

A generative grammar is often ne more than a diiferent fOLfnaﬁ'in

- which to pre'sent a8 grammar, It is not necessarily different in

any more essential Way;- ‘Any adequate deécript'itge grammar can

Q 23R-a,1'15h18. Long, "English Grammar in the 1970's”, College English
ERIC - XXXl (May, 1970), pp. 768-773.
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over 3 perie’ of many vears . TEoacw appears to L mors Suon
viielfe) thinting to hepe ther oo Loz of bodh approacies can be
com! innt {or oomore wxnacy o productive anderstancing oi linguage
n
and language™ .25
#
These various guotation: aboub whish yrammar 10 use may appear a ,’?it
‘.r& Y 2 ] “‘ P
conflising and >ven & Lit diszcowagln, Lecause thoy present opinipns which
%'3

a

do not agre:. The writer {s inclined toward transformational grammar; an

24H;A'.i£'51ea:-on. Jr., Linqujctics and Enqlish Grammar, {(New York:
1965), pp. 243, 494,

ZSprancis P, Linncen,_An Inteoduction to General Linguistics, New
York: 1256), p. 174.
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opinicon and suggestion about this s:i'tuétion will he stated in the ¢onclusion
of this monograph, However, heforz closing this discuseion some semantic
aspects of g-rammz—;r and an ew':;].r,lation of two texts - one, a series with a
litmgﬁistic approach, the other, a high school tranﬁfofnzr.tlonal grammasr will
be qgiven.

' Thé writer cxamined the Roberts English Series. A Linguistic Apnroach,
written by Paul Rc‘)berlzfs.z‘G This qerief' con;lsts of zix hooks: starting in
 the zlementary qmd’oq with Ecok 3 and extending into high scheool with
Bohk 8 which covers a complete high school course in Pngiich., In his
L-oke Roberts generally heerine esazh unit with a selection from literature -

4 poem {e.q. "Stonning hv Woods on a Snowy Fvening" by Rehert Frost in
Book 4), a story, an essav. Tach honk, progréssinq in difficulty according
to the grade level, nresentz items related to phonology, ctymology,
morpbology, syntax and semantics in the higher level, Grammar and compo-

, .
sition are presented under syntax, The 'kernel sentence' and 'transforma ~
tions ' are introduced in Bock 7. More complex tansforamations and more
detailed items in semantice are found in Book 8. Most poems and some
other literary sclebtfcnc which have heen chosen by Roberts have great
ar;peal to the senses and are rich in mental imagery.

Don M. Wolfe, in pbinting out the problemb of terminology when teach=-

ing linguistics {n the classroom, refers to Paul Roberts' English Serfes:

26F’aul Roberts, The Robert Englsh Series, A Linguistic Approach,
{(New York: 1967).




eev.  MrL Roberis, (has) applizd strectweal linguistics to ¢lazssroom teaching,

and (haz) beoen most suvecsesful in thie oiior: when (i) has seturned bluntly

to traditional grammar terms, siul when (he) has

been drawr inko ntronge termix Simoat all the

vocabulary -for ctrectural Magulstics onn bo tranclatzc into the taditlonal
vocabulary of grammar, =%
A valid evaluation of this aeries can only be made by an actual experi-

nmace,  The \’Ix:cr Aoes nat recommend the spending of huge

-
ool
D

-3
L el
i
i
[res
s
{
ot

sums of monay for a ul“lylf‘ Lc turnover of textbooks but & small scale experi=-

mental project could

28

Moder Stoucture Y a High Schoel English tewitbook

of transformational grammar, sreparod Liler the supervision of "The Center

for Programmed Inziruction” was also sxamined. Albect B, Kitznabor from the
University of Oregon writes in the "Foraward' of this book

What we wgently need, .. .io improve the tea ching of grammar. ..
: »>

is, first, to clarify the propes grounds for including the study of

1
{

grammar; zocond, fto make sure that the grammar, . 1s an

‘.

ription of the Inglish language. and its

ri

(,

intellecturally defensible denss

3

o

Q

®
o~
5

[#)

Iaa

perating, one in harmoeny with the present uLatL of knowl-

edge about the Egplish grammar at 1he scholarly level; and third to

7 .
A I - 't .
Dwright 1., Burton and John &. Simmons, op. <it,, pp. 256,257,

ZBSyrell Ro‘go'vin‘-, Modem'Bnr.rlish San tence Siructure, New York: 1964).
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The wﬂfer agrees with Professor Kitzhaber's cvalu:tion of Rogovin's
oo anc tcel: thgt it coula be succesgiully used in Puerto dico. kut the
same recommencation i« given a- foe the Paul Qobert's scrfes,

The -emantic 3 poect of grammar that hars recently appeared {n scmo
textboox- ha - ome reievant imolication for acqutisition of Lngliti. a ¢
zecond language,

If we are to give any real understanding of the interrclaticn
between the grammatical and cemantic aspects of language, ws:
will nced to examine more basic lingui~tic phenomena,

... the derp e:tfuctum of sentences.., arcans in which it hac
Leemed! moee difficult to di~tangle the two.30
The writce has recently studied two semantic—deep structure transfof-

mational texthooks:

-h grammagal by L. Terence -

Langedoen,

Mean and the Structure of Langu ea“ by

Wallace L. Chafe
Both Langedoen and Chafe think of deep structure as concepts, and

mean!r:,q as reference to the celationship of worde, They agree that grammar

' 3()Rnbbin'; Burling, Man's Many Volces, Language {n ftc Cultural
Contex’ New York: 1870), pp. 65, 33. ‘
311’:». Terence Larigedoen, Ezsentiais s . (New York:
1970),
32Wallacz L. C/hate, Meaning and the Structure of Languagz.

Chicago: 1370).



can be based not on nhonology bt ~ather on dorperouairre wralntio
H

ot the

semantic meaning. They claim b
the came for all langua 2 angd thevefore the' torm "no:

be used.

Both authors »oint 2ot that n oo =0 werhs

fd PUREE R G 1‘;

.
3

areas or divisions of yrammar., Thoy concidar the verb to be central In the

sentence and all other ~rorde o he rolase

determines what the rest  of the s

h viill ha, whot the notws of the
nouns wl.}l be, The :-""*M;*r- of cemantio influence o found in zli aent ences.3-4
] It iz intorcstingsihat closely velated to the "role" played by the
- "nominal" exprescion is the preposition that corréuponds to the "role" played.
Langedcen céncludes that: .
It FEEns reasona B, .. o assume that syvery "ni?vv deep
) . steucture of Englizh sentences iz accompanied by a preposition
of its gwmn, an’ thot this px_“.r:?;.,i::.-zr.i'tion is delected if the role i
, - made into the subleck or direct objeclt of {.Jc sc—ntence,ss

This knowladge from semantics could b fs}p f'le Iy d:
students of English an a secondl lanainge have swith verbs and the ucage

of the appropriate prepositions with certain verb

33D Terence Langedoen, op. 011:. , Pp. 7, 42.

34 1bid, pp. 52-88.
% 1otd, p. s4.
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C. New directionc and changes in High School English teaciiing.

The {deas to he presented have been carefully thought through tc e
sure they parallel Ch‘omsky's theory that language has i areative pcoperty
and that acquisiticn of language is tnnate. These ideas will be grouped
according to .topics even though there may be some overlapping.

1. Athftndar ar motjvavion

Languagei attitucdes must always be considered {n bilingual
situations, Students' attitudes toward Enqilsh may be greatly {nfluenced by
the teacher who really té the key to effective and meaningful language
learning.

A grammar ¢sinly as good a~ a teacher who uses {t. One of the
classic fatlurers of «zhool grammar te< {n the tacit assumptionc of both
student and teacher that grammar s inherently dull and t::oz'),:v;|.35

Grammar may become very cxciting {f taught in the “right way®.

The “"right way" will include many varied and different approaches as will
be pointed out. Teachers must take much time to understand, to listen and
really hear what students say. Students themselves confess ihat “the teacher

{s the single mos: important factor in their education”.
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-

Jaseph Aurbach, Philip H. Cook. Robert B. Kaplan and Virginia J. Tufte,
Transformatioral Grammar; A Guide for Teachers, (Rockville, Maryland: 1963),
pP. 9.




(They) listen to the teacher Wllo has léarned' to listim (tothem),37 In second
languagé learning the teacher must especially learn to be a. good listener.
Much opportunity to speak must be given to the students. A teacher who
does all the talking does not allow students time for discuassion which is so
very valuablz, "4 second lancuage is nevexl" reélly learned uutil 3 person

can use it to communicate his ideas." 38 The teacher must carefully ex.amine

his "language ideas" and"language béhaiﬁor" which greatly influence

1

. stucents,

Attitudes and mnotivation are of major importance in language learning.

“The attitudinal relationship between the teacher and the learner must be

"

“ ,
considered. 139 cometimes “the attitude of the learner may be Influenced

o

by his hearer's attitude towards him as a foreion speaker and therefore he

. , | 40 . —
may avoid his foreign language... A teacher muzt be-skillful and imagina-
tive, but also kind and patient, and a symphthetic listener and guide for h

,.

the learner. Thus there is less f ,tra’fs,n for ooth the student and the teacher.
The attitudes of the 1earner family toward English also affect the

attitudes of the learner and the acguisition of language by the learner,

37 . )
"Carolyn Bojarsky and Nelda Redersen, ""Youth Speak Out About
Teachers", Today's Education LX (November, 1971), pn. 44-46.

‘38Fe R, Decanay, Technigues anderocedu:es in | ~econdary Language
Learning, (Qu&som:City: 1963), p. 306.™ :

39Philip D. Ortega, The Linguistic Imperative in Teaching English to
Speaker of Other Languages, (Washington, D.C.: 1970}, p. 3.

40Joahua A. Fishman, (Edited by) Read ng in the <001010gy of Language,
{The Hague: 1968), p. 557, '




41 '
His has already been pointed cut in chapter 1. Likewise reference has bheen

made to motivation and interest in chapter 11.42

Whenever languages are in contact, one is likely
to find certain breva lent attitudes of favor or disfavor
towardsz the languages involved!. These can have
profound effects on the psycholbgy of the individuals
and on their use of the languages.

... these attltudes are directed at the people who use
. 43
the languages. « o « v o« v o v 0« v v e e < v e e

The learner's and the teacher's attitude toward the United States and

its culture greatly affzct successiul learning of English. lado states that

/|
"

, 44
,./"the attitude towarc the target culture must be positive. (Lambert and

45

Herman) " and Cullen feel the same a7 Lade. Cullen expresses his opinion

in these words. "The goal of foreign language study... must include

biculturism. n43

41 . . . - , :
1Ioseph Kavetsky, "lLa Enselianza del Inglés en Puerto Rico: Yna
interpretacidn y critice de la ense ianza vy aprendizaje del inglés en Puerto
Rico desde el aso 1949", (Universidad de Puerto Rico: 1943), p.

4?‘Ralph B. Long, "Englsh 8rammar in the 1970's", College English
XXXI, No. 8 (1970), pp. 763~-772. . ' '

4 : .
3Einar Haugen, Bilingualism in the Americas: A Bibliographv angd
Research Guide, (University of Alabama: 1958), p». 95, 96.

° . 4 . .
4 Robert Lado, Language Teaching, A Scientific Approach, {New York:
1964), p. 55. '

45]oseph A. Fishman, op. cit., pp. 473, 510.

_ 48arthur J. Cullen, "A New Optlon for Fereign Language School",NEA
NEA F8cnal LVII, (April, 1968), pp. 12, 13.




Motivation is related to, and to 3 gre>¢ degree, the result of tae
surrzanding attitudes ‘of the learner, which affect his own attitudes.
ills motivation to l¢arn {s thought to be devermined
by his attitudes and by his orient:. *jod toward learning
a second linguage. The orientation {= “{nstrum=ntal
in form if the purpoce of language study reflects morc
utilitartan value of linguistics achievement, such as

getting ahead in one's (job) ... .47

2, The imperative of expecjence angd speakirg

Experience which leads to disoovery s real learning and gives the

learner something interesting, worthwhile, and mesningful to share.
Lewey's principle of'learning by doing" was
for decades tisinterpreted, .. doing meant "handling
things" (kinesthetics) and "goling places*” (iield
trips)... Cewey didn't rle out such activities...
(however), such “do’ngs as reading, writing, speak-
ing, listening and thinking... activities were :no:tly
intellectual or “mental”,..the concept of experience

included thinking. 4.8

47]oseph A, Fishman, op. cit., p. 473, 474,

“Arnold Lazarus, and Rozanne Knudson, d r the

Encglish language Arts, Grades 7-12, (Boston, 1957}, p. XIII,



Charles E. Iergunson polnts ot sccond language learning {s more

effective when it takes place:

EN

... by relatively informal uaplanned i

itation and use in actual
! .

'comrﬁunication situétions. - The imp-ession of the speclalists in
the language field _13 that languages learned by the informal 'using’
method are leared faster, more completely and with greater
retention than languages learned as subjects in achool or %peéial
educational situatlon:. .. The preblem for the educator 1.9 how to
make the acquisition of languaggss through informal education ...
either as much like more natural-leaminé as possible L else to
discover and use method= of language learning diffierent from the
49 '

natural ones bat superior in resuits.

In his eszay, "What Language Revea;s ", Walter Loban, a Proﬁfe:zsor

in the 8chool of Education a; the University of California, says: -

Future pupils will learn much through experience ... and

language will often be linked to experience.

Not grammatical sentences patterns but what is done to
achieve greater flexibility and modification of ideas within
these patt.e'rn's prove to be a real measure of proficiency with -

language,

4gP.rank A. Rice, Stinlly of the Role of Second Languages in Asia,
@ Africa and Latin America, (Washington, D.C.: 1952), p. 6.




Since formal instruction with grammar - whether linguistic or
traditional - has not prved to be an effective method of improving
expression, one can conclude that pupils need many oprr ¢ nities
to grapple with thelr own.thcught and express it In situaiions
where they have iomething they wich to communicate successfully.,
Instrection can best aid the pupil's expression wﬁen {ndividuals or
small groups with similar problems (and interests) are helped to
see how thelr own exprecsion can he imprwe«:’i.so

In regards to the four language skills there appears to be an agreement
among educators that:
practical ability must {nevitably precede literiry appreciation of
works in a foreign language. When {ntroductxl too early before
there {s cufficient commaﬁd of the language this leads to
frustration, boredom and antipathy... much (I1s} lost and little (is)
galned & . . 0t i st e e e i i s e e ee e s e s e e e e e e
+ « .pay much more attention to the spoken la:nc,mac,:e.51
Shane agrees that too many teachers give and expect "too much, too

soon (when students know too little." 521, other words, in leaming a

solames B. Macdonald and Robert R, Leeper, Language and Meaning,
(Washington, D.C: 1966), pp. 63, 71.

51M. K. K. Halliday, Angus Mclntoch and Peter Stevens, The Lingujstic
Science and Language Teaching, (Blomington; 1364, pp. 256, 257.

SzHarold F. Shane, _Lingudstics and the Classroom Teacher,
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a second language, and this is true even at high school level, teachers
are Mflicted with “"too-itis" and students suffer_the effects of 1t; 'S"mdents
must be surrounded by a rich and varied background and many interesting
activities must e planned. Magazines, pamphlels, newspapers, paper

bound books and other kbooks, &s weil as [ilmstrips and any other available

-aids for learning should Le part of every English program. "Saturation aand

B

- ; 53
diffuzion”, as in the program “}.ookc oir Bocks" expresses what

Chomsky feels about second language learnlng ~ "create a linguistic en-

54
vironment" -wnldelh Includes literature - novels, short stories, essays,
ey

poetry, In fzct, 2ll that has been sauvd about Lsarning through discovery

and experience and spoked language parallels Chomsky's conviciions

-

about laaguage.

'wo professors at the University of Mestdco dealt with factors which

influence second language learning. .. “Amount of expozure. .. educational

adjuncts (radio, TV, newspapers, beoks), common eleménts within the

two languages... may be other factors m{luenr'ing the loaming of a second

55 .
"I Theege adjuncts" give the students topics to talk and write

la nguage. .

abhout, especially articles which interestthe 'class, and can "serve as

.
J3Danie1 N. Fader and Elton B McNeil, Hooked on Books' Program:
and Proof, (New York: 1968), p. 24. '

4’\/Iar Lester (Editor), Readings ain AQQLLed Transformationol
Grammar, (prYork. 1970), p. 13

.55Lloyd S. Tireman and Miles V, Zints, "Factors Influencing Learning
a Second Language", English Journal IXXXI, (January, 1961(, pp. 310,313.



models for the writing assignment... One thing is certain, It is futile to
expect a student to express his own {deas if he doesn't have appropriate
ideas to exprecs... oral language 1= the preparation for all othzr loaguage
activitie\,.56
Refars hich school studcnts can wpeak intelligently and 1.1.1?:;16:&'tandar_ny
in Enclish they neced many listening experiences., Random Mstenlng helps,

but selected listening, following instructions is more effective. ... .40

Listening can be combkined with other activities.

! .
Show a sound film once, then show i s:ilcnt}y again and 3sk students to

supply the commenting or a dialogue. . o7

Skits, drama, games, "therapy grouns, multi-media mothered by

psychodelic hi-fi aesthetic exnerio HCE’"SS

are other ways students use

oral Eng.iishl‘ Perfriction is not the goal; the gréat value lies ‘in the

opportunity students have to use their innate ability t.o language creativity.
Gavin suggests ways to capture students’ interests and to motivate

them to participate in English classes ina poéitive"manner, Thes

m

ways
he terms as Public S_QIatioh approach.
The gouble with English is that it has a bad

image... Negativism., People dor't like Englisn,..

- 58 )
Fe. R. Decanay, op. cit., pp. 361, 3685,

57Robert Lado, op. cit, pp. 95, H3.

58Robert C. Lambert, "Three New Faces of English", Englislh ]ournal
(October, 1371}, Bp. 900-912
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54

>

eowbedd wpols fus languuage.
The aacmacan Jonocican cultural In ate has written & Lol
foc use dn thr Lngli b claiees for nutive cpoacers of Spanlsh. Inoeh
teacnc:: T ool Lo swated dn the intoduntion thall o e e v ier i v nnas

boochoosles and Coactines 7 language teaching) have

Shangod prodcuns bovicidn 3 ogeacmetion, and L.

4
sontroversy Lol ooopresd. .. The (cioreo of
language, or oogairte, has worked out & number of

cohRcepti. .. (wiich, include such matiers oo wrhat

50

oy

language is, hovs it hau developed, how it worls,
This iztroduccion would be reviczw. tucay .Jf»c,ause much hac happened
within the last twenly years since the "manual” was weltten., EHowever,

" even though thc oral approach (similar to Fries) is stressed therc are some

basir princinles and assumptions about language and language teaching

9wuuam *, Gavin, "English”, P (public) R {relations) Ctyle,
"NEA Journal , {March, 1968), p. 43.

t-’ol(ex'tnt::.h W. Johason, Teachers' Manua) for American nguah Course,
{Muxico, 1939), pp. 1, 11,
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i

. - . . . - |
and learning that may be included here vecause they aldo apply to a wans~
y ald ¥

formational approach,

a)

d)

e)

These

one can learn to speak and understand a language only by being.
erpored to the speken linguage ar;d by using the spoken language,
one learas the souna 3y. e oi_ a bécond languaye primariiy
through imitation of native speakers of that language .‘

.f.?he cealiy significant feature. of the second la'nguage should

he orerented to the student in a loglcal sequence and with

~

emphaszis on special difficulties,

Crammar, @ name for the devices of form and arrangement that
comprize English structuce, mhould never be taught as «an_e_nd
1n3itzelf, but only 23 @ means to the end of learning the ‘

language.

Lengthy oxplanations of usage are relatively -inefféctivé in

a k ) % . N r}
second language teaching, and generally should be avoided. ’

above principles and assumptions suggest that in high sch Ul

. . @ ) ,
there must be many opportunities to hear the language spoken by native
PP ¢

speakers and to participate in discusszions. When native speakers s

not available , recordings-tapes and recoreds can be used,

3. Words

.and sentences in context

Learning the vocabulary of a second language does not necessarily

mean nor insure the learner he is learning the langgage and much less

Q 81
ERIC _ :

Aruitoxt provided by Eic:

Ibid, pp. 1, 2.
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that he will learn to express hiz ovmn {dese {n thal lunguage.
As the restlt of Englizh mnquag~ = earel ot Harvard, Cairoll ageee.

that lnguistic meanings ars learne M-t " ‘lncaon-s 8" Cxo.clenes. = wWords
. G2
In a sentence tna meaningful ~{avio, Tialoguas provide fos vuca an

expertence. '"TiHaloaues varzur (ol conterse L nsuce imach mowe

meaning and ond o be more ive e Isnguage wheon "native speakess” use
TR
A8 the result of much atndy and ~rrencch, George A, Miller balleves:
Sentence conte~t doos Indeod serve to natrow
the rance. .. In ardinary r.*oa'\.\":;'.:m:iun. .. unlt of cpeecl-
arrcention i= .n??.‘_i’all\,' aress then o oslingle weord wr &

g

single morpheme am?:y poncly the i aad clhape

of a syntactic ~on-*itvent, ., perceptual unit. (ave)

larger than a ninyl~ '.'~'or<“°4

As for vecrbal context and recall Miller ~ayva, "Contextua! dependencies

extending over five or six words permit vos{tive tran~for, and thet it Los

Pl
-

these familiar dependencies, rather than meaning ger 3¢, thar facilitae

-~

.
learning. °~

62 !
John B, Carroll, The Study of Language, (Cambridge: 1955}, pp.134,185.

636‘-@01\;1(3 A. Miller, "Some Psychological Studies of Grammar",
American Psychologist XVII, (November, 1962}, pp., 748-751,

% o1 Saporta (Editor) Psycholinguistics, A Book of Readings, (New
York: 1966), p. 205,

GSMary Elizabeth Fowler, Teaching Lanquage, Composition and

Py




The significance of Miller's findings may not be overlooke! in second language
learning and teachlng. This impllies that mere repetition of patierns does not
help to learn the grammar of FEnglish.

4. Writino -~ composition and creative writing

High Schoel English teachers arn often discouraged, and puzzbed to
know what 1~ the bart appraach to writing, To acdentuate their problem
coleas and andveraity profetonre hlama them for the students' vpoor ounallty

of Tnglish, | "Call~ae toachoss comnlain that otudents who enter can neither

read offlciontle, . . (Lo vrite slear, roherent expository pogse or command
36 ' : :
a fale level of standard Bnalish, ' T, ¥awvatsky aald the came thing about

"
students entering the Unlvorsity F Morreen Rico.°7

| Nuazis daformiatizn arsut writine and composition "tips" for teachers"
i3 available iy cvovernt poriofieal o2 Ysnguacs hooks, Tome of thease tips"
and suggestions nte gootd and can be uted when apnroaching writing frc;m a
transformaiional crammar vitwpoint, T must be rememherad that writing 15'
difficult and {5 "thouncht, put inio .jymbols and it i like teaching 2 new.

language,.. Compenition involves individual celection of vocabnlary and

structure for the expression of personal meaning. ”°

~

- Joseph Kavetsky, "La Fn~clanra del Inglds en Puerto Rico: Una
Interpretacién y critica de la enseiianza y aprendizaje del inglés en Puerto
Rico de=de 21 a*c 1249, " Universidad de Puerto Rico: 1983), p. 277,

7Wi1r'a M. Rivers, Teaching Foreign Language ‘31«111 , (Chicago: 1968),
. pp. 252, 258,

68
Mary Elizabeth Fowler, op. cit., pp. 83, 84.
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Fowler recognize: individualiyy awld the creative asoect of language:
Grammatieal ercors are individual matiers and are

pest attacked theough individual {nntection. | .
Adole tcents improva, .. hy .having many opportunities,

with the galc.uuc:.- o thn teacher, for structiudsng their
. e o 1 o 1a) 1 - 69
own thoughts inte thelr own sontenses,

Paul Robere afiitm. River:' ot Towlers' convictlons,

)

Eois not o o ovnested that the study of grammar,
GO OMALICT o ool ogrammar it s or hew carvefully it

Showill o™ aay eaortons Lmprovement in

writing . Prob oty the imorovement will hbe small and

BUsD Lo oponate e, and will

he non-existent,

Ofgen stadecs foel coreed Wy woite fefor thaey are ready,  "Students

r

are asked to ruil Dofovs they can walls, 7 heean o a praner atmosphere and
background for writing had not exiie” . To help tcachers knoaw how to create

a proper backgrounc; tne writer formulated s ome guides which are a combina =

tion of ideas received from vartous seource s, Mary Elizaheth Fowler's 71

5

book, two English journal Articles 72 and aloe from perzonal experience,

53 paul Roberix Towler, "LiogulsLlas and the Teaching of Composition, "
English Journal VLII, (May, 19b3), pp. 331-335.

70

L B A N — Sl B B el -

71Lorena A, Anderson, "Ways and Means in Teaching af Writing,
English Journal Li (December, 1872), pp. 5621-324,

72 S
o Eric W, Johnson, "Avoiding Martyrdom in Teaching Writing: Some
ERIC Shortcuts", English Tournal LI, (September , 1962), pp. 399-40, .
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¢ dhirougn e bul'etin hoave, music,

ney

newspaper and magaziue article, palntings and pictures, TV,
films, recordings, school activitles = in classes and exlra~
curricular literature , ¢, g andmany other numerous "igniters"

or "capdvators” of intercst.

b) _Allow sufficient time for discussion and sharing of ideas

"Class discussion 1s o sounc wacis for w_ritlng. . a8 a warmup
for wfiting c;:peric_gnces. .. oral wara-ups usually enrich the
, ES
compasitiops (and Gre) selfstarter:s.73 Liscussions and sharing
may be carried on as a large class or in small groups which gives
more opportuntity for all stue nis to participate.
¢} Small groups should not consicr of more than five or six members.
The teacher may circulate and “listen in" on each group's conversa-
. tion. Appoint lea§ers for the groups; this insures better partlcipation

and a flow of conversaiion,

d) Be brief but ciear in all explanations given

Carefully guide the students to understand what {s expected of them.

e} Remember meaning comes before form. - What the student has to-
say is the most importént consideration. "“Over-attention to form

. £ .
. has done more harm thah good to many s@udents”, Writing improves
L i

through practice and as the student devé lqps more fluency, skill

¥

738imon Certner and. Murray' Bromberg, Getting Your Studenis_to Write
More Effectively, {New York: 1964), pp. 63, 64. ' :

ERIC
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and control over the language, self-confidence will
increase and fear will decrease,’4
f) Give mor2 short writing assignments than long compositions.

g) Don't curb éreativly. Let the students have freedom

of style.
h) Teach and help students to revise their first drafts.
Revision nay be done in varicus ways: ‘
1} individually with each student - The teacher helps each student
while others work in small groups helping each other or while the
class is reading.

2) in small groups - The teacher or student reads his paper and the

group with the help of the teacher revises. An overhzad projector
is very helpful for this activity.

3) Bz the teacher only -~ Then common errors would be duplicated or
by the use of a projector are presented to the class for correction.
The teacher guides the class to find and correct the ertors, A
worthwhile culminating activity might be to make a contrastive
analysis of Spanish and Enalish syntax on the basis of the type
common errors.,

1) Decide with the class what the basis of evaluatjon will

log

e,

74Mary Elizabeth Fowler, op. cit., p. 134.
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Evaluation {s for learning, not for giving a grade or
a numerical or percentage value.

j) Don't mark all errors, especially for the first writings.
Decide what aspect or aspects of writing will be
stressed for each assignment — e.g. expression of
ideas , word crder, spelling verb tenses, etc. As
students progress moee will be expected in the eval-
uations. Such a method prevents student frustration.

k) Enrichmept - Plan a contest, make a literapy magaziné,
pu_b\lish writings in the school newspaper or local
newspa-per as the_San Juan Star,

Composition writing should be made only after pupils have had much
experience with shorter pieces of writing because much more skill and
organization is involved. For students who have difficulty choosing a topic?5 i
the "dcuble-barrelled composition topic" or the "smgle--bat'trelled"?6 helps
maxe wtiting easier and more enjoyable and comfortable. An example of a
"double~-barrelled"topic is:

".....wWas one of the (best, worst) things that ever happened
to me. (Meeting some special person, working last summer,

reading that book... breaking off with that fellow, etc. 77 Such a

75Stmon Certner, Tes
(New York: 1964), pp. 6 =15,

76

Simon Certner and YfutraysBtomberg, op. cit., pp. 21-3l,

o 7781mon Certner, op. cit. 8
EMC ’ p e p




topic allows the student much freedom and elaboraiion so that writing becomes
more unatural. H |
The single-ﬁa-rrelled topic is an:
emotionally charged topic... highly motivated "keystone"
seaténces call upon responses which will require only
short writing duratioﬁ. Only a single spontaneous
recction summondd forth by means of such topics...
wide variety of subjects provided by emoticnally charged
topic seniences... present pupils with a choice of
several topics. (Give the title and the "keystone"
sentence). Examples:
(1) Very personal
Never again...
If I had may way...
(2) Life is Like That
You can't have everything.
(3) Indignation
They are getting away with murder.y8
This type of topic {s especially well adapted and appropriate ég:
compositions of only a few paragraphs or even only one paragraph.
This new theory that language acquisition {s innate zlso implies that it

is a creative property. This creative characteristic of language can be

7881mon Certner and Murray Bromberg, op. cit., pp. 21, 27. 23,




readi:y expressed through creative writing which permits more freedom of
self-expression, "Creative writing can't be taught. The teacher serves as
a catah(st.l79 This type of writing may take many forms -~ poetry, short
stories, novels, riddles, etc. |

80 with a2 "poets - in residence"

An experiment was made in New Jersey
program in which prefessional posts came to the primary and the high schools
to conduct teacher workshops. The ideas and techniques used in these
workshops were such as could be adapted for writing programs with the puplls
in the classrooms. One thing particularly emphaslzed was, “Creativity can't
be suppiiec nor demanded." Emotionally charged questions as:

What dftves you crazy?

What do you love ¥

What makes you happy? sad?
usually resulted in some type of creative writing because the students were
readily motivated tc reply to such inquiries. The results of this program
showed a widespread verbal expression of pupils’ emotions and many pcems

of high literary quality were produced,

5. Curriculum changes and grouping

The structure of transformational grammar may suggest and even tempt

794arold G. Shane and June Grant Morly, Improving Lanquage Arts
Instruction Through Research, (Washington, D,C.: 1963), p. 63.

8ODebra Steia, "Thousands of Classroom Poets"”, Today's Educatjon
1X1, {February, 1972), pp. 18=20.



teachers and educators to change the organization of the English program so
as to parallel the sequential presentation of applied transformational grammar.81
This is a worthy feature of this new grammar besause its application has a

32 How much a change would apply

"special appeal to language teacherc”.
to second language teaching is not clear to the writer. But it seems to
indicate that such changes could bercr take p‘,.ﬁ:e at the junior and senior
high zchoonl levels. |
It is worth noting the United Kingdown's approach to teaching the English

vernacular which in many ways seems to comply with the t7ansformational
theory in: "a deemphasis on cognitive learning.” United Kingd_om

does not belfeve in the direct teaching of language

skills but does emphasize beiny "good listeners"

to be "receptive”, "Many British teachers see no

need to plan a curriculum te t2ach discrete skills,

and this, in essence, is why so many cannot share

th8 American concern with litesary heritage, grammar

or rhetoric. It is not that they fail to recognize that

such subject matter exists,it is rather that they focus

on different goals, "Writing, speaking, interpreting,

and reacting are thus seem similar and central to a

8l Mark Lester, (Editor), Readings in Applied Transformational Grammar
(New York: 1970), p. 215,

82I.c)c . cit.
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process in which the ultimate end is a fuller, more
sensitive responsze to life itsel'f.83
United Kingdom's program is very similar to individualized instruction,
Individualized instruction or.its modification offers great possibilities for
High School English in Puerto Rico. The Council of Teachers of English
recommended that:
no formal grammar units be i:rught after the tenth grade because
students’ mistakes in grammar are 30 individual after that grade,
They recommend to use individuallzation. Each student learn:
4o edir his own work and concentrates on his dificlenties. In
such a program the teacher corves as a guide.84
This type of program could be very profitalile and workable for the
last two years of High School Englishi. It allows for flexibility and permits
the teacher tc diagnose, prescribe and guide the students. A modification
of this program coudl take the form of grouping .
Grouping students according to “multilevel apbroach"
“below level" or "on-level” makes it possible for students
to feel at ease and in a group in which he can achieve. ..

. Adjustments are made during the vear to advance students.

... or to redesitmate the entire class... The teacher

83pdward R. Fagan, "Individualizing the Study of Eng&sh." English
Journal 1X, (February, 1971), ° pp. 236=241, :

84p.:3, pp. 236-241.
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feels more effeciive and can act as a counsellor,
Students rate of {allure is lowered, dropouts are
35

minimized and students keep interested.

In such planned grouping students from the “cu=-level” group could likely

" tutor other students in other groups who are having difficuliigs. From per-

sonal experience aﬁd from testimonies of other teacherz student tutors learn
by tutoring others because they become more aware of their own proklems
and how to solve them, In some caces lntellectual underachievers henefit
most, 836

One other curriculum attempt to second language teaching might be a

bilingual program. Puerto Rico Is already experimenting with such an

approach at the seogondary level. Tor a report of Puerto Rico's bilingual

program the reader is referred to chapter one. Ina bilingual program a

contratkive analysis of Spanish and English syntactic features could be made.

Another approach which seems plausible and adaptable for Puerto Rican

High Schools is the “"Hooked on Books. "87 Program. A complete explana-

tion of this program with a reading list 88 of 1,000 paper~bound books is in

the footnote above. Such a pregran. offers great possibilities for High School

85Michael Hernick, "Grouping Foreign Language Students", Todayv's
Education LVIII, (January , 1969), pp. 38, 39.

86Mam'y M. Harris, "Learning by Tutoring Others", Today's Education
IXm (February, 1971), pp. 48,49.

87Dante} N. Fader and Elton B. Mcneil, Program and Proof, (New
York: 1868),

88Ibid, pp. 148-173-~



English teachers and pupils and, the Writer feels sure, would produce exciting

worthwhile results,




Chapter 1V
Conchasions and recommendations

"The only learning which significantly influences behavior is
self~discovered, self~-appropriated learning.

I am only interested in being a learner, preferably learning things
that matter, that have some significant influence on my awn behavior, "

Carl Rogersl

e

o 1On Becoming o Person, (Boston: 1961}, p.p. 275, 276,




The writer fustiiics the way thi aonogmanh haes bheen doceloped, ar
well as the Inclusior of 2l i carnfetly eb-saen nfomation pramonted,
because the reader must bhe atwwsre of 0 Dapostant mole of Fngllek (0 Pusrto
Rico and the presont sltvation of Paoon Rice's Tnglish languaoe prooesnm .
Likewise, the brief Rictorical ?.x.azci'.f::.:::::nfl of Hngulzatics helps Fhn reader to
understand the early devzlopment and the problems fnvolved in frie field.
The recent theory of language acquisition and transformational - gcenerative
grammar nad to bhe suillclently oxplaine?? co that the reader would ungor-
stand the applic atton of this theory and ibx Implications for lanrning and
teaching English as a cacond languagn

The cpnclusions and recommanations are based on thoe recont fincﬁng‘s _
about transformationul ~ gencrative grammar ac the result of much studyg,
and research done by p;;iyclloliﬁguirrl:ir; secioliguists and adientors. The

reader should keep in mind that the follawing conclusions and racemmenda=

“ ‘tions are made for tc}a:'h.lng Lnglish #v » ~econd language, par'.tic’:larly at
" the secondary 1e\fey{
//  CONCLUSIONS
l. Neither the tfadii;imnél .norbthe structural approach to teaching\‘and 1earning
English is by 1t5elfﬁ efficient, effective and meaningful for the ‘smdent
and teacher. | |
2. A transformat}d@’eil - generative approach does appéar t{y provide satisfacr
tory, succefss&:;l and prom} ing results necessary for leéarning Endlish.
3. English as a, v:econd language is nat acquired in the samll way as the
o vemaculax,, neithcr is it learned by habit.

ERIC

Aruitoxt provided by Eic:

S



4.v The behavioristic approach with itc "pattern~practice","mimic-memory",
"x;einforcexneiit" and "stimulus-response" used by the struciuralists {3
not sound nor logical for languagce ’.eaming.

5. The mechanius -of spoken Lnglish - proaunciation, rhyth}n , pitch, stress,
etc. - shouid no:i pe yiven first consideration but instead the functional
aspect of English, its meaning in context (“in large ehunks*) iaust be
stressed.

6. Mastefing a vocakulary and pronunciation 4o not insure successiully
learning to speak and to write Enzlick., Therefore:

7. There must be lcss concern about a foreign accent and semi-grammatical
statements; an accont may nHe overcome snd semi-grammatical statements
are natural tc native spcakers av! ceem to be related to 'kerncl zeatences’,

8. Evidence seems to show thatthere i 1o correlation hetween formal

grammar study and written Eaglish.

9. Surrounding ana saturating the l.arner with English threugh many different
situations and experiences which {nvolve listening and speaxking provides

a very essential and fmportant part of learrning English.

10. Individual differences musi b2 considered especially in ligiht of the

creative property of language. This inferé individualization of tecaching
English.

11. Individualizatinn may be successiully adpated in the classroom thrcugh

grouping and the use of tutors

12. The use of audfo-visual resources {s necessary for helping to provide a

rich English atmosphere needed in the English program.
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13. The role of the English teachkear i2 ta provide many meaninagful learning
experiences which hela the ~todtents to maks self-diooverins in Fnglizsh
The teacher "guides" rathsy then "tioumise !

A o
RO oA ITNT ATIONE

l. The Department of Education and the University of Puerto Rico should join
their efforts and budgets to recruit gqualifiec pepsons to study the now
available transformational (or geﬁerative) grammars at the secondary level.
Through the help of the English Curriculum Center controlled experiments
using .a transformational approach, should be carried out in several school;
on a small scale. Careful evaluation of the results should be made, The
writef agrees with Dr. Long;

..., no revolutionary idea should be incorporated in
materials for use in relatively elemental courses until
it has been carefully examined, and appfox}ed, by
scholars with varied points df view, .. ‘

2. The English Curriculum Center in San'Iu_an should examine and prepare &

list of “"paperback" books for the Department of Education to provide for

use in the High School English classes. The book, Hooked on Books:

Program and Proof lists 1,000 paperbacks ° which may be used in high school

3. Also the "English Center" should carefully preparé'a usable and

ZRalph B. Long, "English Grammar in the 1970's", College English XXXi,
No. 8, .(May, 1970), pp. 764-773.

o *Daniel M. Fader and Elton B, McNeill, (New York: 1968}, pp. 145-175,




understandable analysis of the differing features of Spanish and :English
syntax (based on coramon errors students commit in English as a second
language) for the English teachers, especiélly at the secondary level,

4, For a succea:sful -oreign language program in English the bepartment of
Education must :nake available audio~visual resources ~rddio, TV sets,
(film - films‘tups, slides and the appropriate projectors) for every language
teacher, |

5. The English program must not emphasizé or focus on English grammar - ‘

(sentence structure) - but rather on the functional aspect of £nglish in the

students' life.
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